CONTENTS AND INSTRUCTIONS FOR GRADUATION CULMINATING PROJECT

Each intern student completes a 20-page culminating project. Sections should include:

1. Introduction

2. Students review their experiences in the graduate program and discuss  various aspects of the entire  program(instructors, course content, interpersonal experiences, personal insights etc.) that have been of particular help and significance to them. 

3. Students should also use at least 3 journal articles as references for a discussion of problems, challenges and issues facing school psychologists. 

4. Student discussion of how their personal philosophy of education and school psychology have developed over the course of your graduate studies and the nature of their current ideas on how they may approach various aspects of their work. Throughout the project, readings from courses should be integrated into the discussion. 

5.  Finally students should add any suggestions and recommendations.

Papers should be typed and have title pages with all identifying information. Where appropriate, subheadings should be used and  pages should be numbered.

Papers should be typed and have title pages with all identifying information. Where appropriate subheading should be used. Pages should be numbered. 

Papers should follow APA format. (APA sheets are distributed with your field experience/praticum guides). If you have problems with writing, format, references, etc., you should have your paper read by a classmate who can offer constructive criticism. 

Some common writing problems

· not following instructions for the assignment – such as failing to have an appropriate title page or failing to number pages

· agreement between nouns and pronouns

· agreement in use of singular and plural forms of words; agreement in tense used

· sentences inserted that do not follow logically from what preceded them or flow logically into what follows

· improper use of the word “however” 

· passive sentence structure

· unchecked typos

· spelling and basic grammar

Reference Guide – Model Citation of References

It is important to bear in mind that prosocial behavior takes place within particular asocial and cultural frameworks (Smith, Cowie, and Blades, 1998, p. 211). Research supports the idea that top foster prosocial behavior in students, teachers must not simply “teach such behavior, but must “incorporate values of trust and co-operation into the whole school community” (smith, et al., p.211) Brown, Grey and Jones (1991) point out that in using positive reinforcement to reward prosocial behavior, the nature of the person providing the regards is an important factor in the effectiveness of the intervention (as cited in Smith et al., p.208).

There have been a number of studies indicating that certain kinds of prosocial behavior have benefits for helpers as well as those who are helped (Brown et al., 1991 as cited in Smith et al., p.211) One study (Rollins, Dylan and Moak, 1994) found that kindergarten students who learned to share their play things were more like to have a positive self-concept in third grade than children who did not learn to share their play things during their year of kindergarten (as cited in Smith et al., p.389). Rollins et al. (1994) found the differences to be statistically significant (as cited in Smith et al., p.389). 
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