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Course Description 

In this course, students work with appropriately certified cooperating teachers at schools sites to gradually assume increased responsibilities in the classroom in the role of teacher.  Students have scheduled meetings, supervised by the Coordinator of Student Teaching or Touro foaculty member.  Students complete 100 hours of field experience in special education with one or two of the two groups-grades 1-3 and grades 4-6-required for total field and student teaching experience in special education.  Students also complete 50 hours of field experience in general education with both of the developmental groups.

(Place Program Mission Statement and Goals here)

COURSE/DEPARTMENTAL OBJECTIVES

· Student teachers will recognize successful delivery of lessons appropriate to the class level.
· Student teachers will develop sensitivity to the physical, emotional and intellectual needs of individual students within the framework of various classroom activities.
· Student teachers will observe various activities and document them in a professional fashion.
· Student will observe the skills necessary to conduct a successful classroom.
COURSE/INSTRUCTIONAL OBJECTIVES

To further pre-professional career interests of students in the field of childhood education.

To foster respect for and appreciation of cultural diversity.

Supervised field observations includes focused observations of lessons taught by cooperating teacher and at least one visit by college supervisor.  Students can serve in a variety of functions in the classroom at the behest of their mentor teachers.

Not sure about the differences between the Course/Departmental Objectives and the Course/Instructional Objectives…?

Standard 1—Language for Information and Understanding
Elementary

Listening and Reading
1. Listening and reading to acquire information and

understanding involves collecting data, facts, and

ideas; discovering relationships, concepts, and

generalizations; and using knowledge from oral,

written, and electronic sources.

Students:

• gather and interpret information from children’s

reference books,magazines, textbooks, electronic bulletin

boards, audio and media presentations, oral interviews,

and from such forms as charts, graphs, maps, and

diagrams

• select information appropriate to the purpose of their

investigation and relate ideas from one text to another

• select and use strategies they have been taught for notetaking,

organizing, and categorizing information

• ask specific questions to clarify and extend meaning

• make appropriate and effective use of strategies to

construct meaning from print, such as prior knowledge

about a subject, structural and context clues, and an

understanding of letter-sound relationships to decode

difficult words

• support inferences about information and ideas with

reference to text features, such as vocabulary and

organizational patterns.

Speaking and Writing
2. Speaking and writing to acquire and transmit

information requires asking probing and clarifying

questions, interpreting information in one’s own

words, applying information from one context to

another, and presenting the information and

interpretation clearly, concisely, and comprehensibly.

Students:

• present information clearly in a variety of oral and

written forms such as summaries, paraphrases, brief

reports, stories, posters, and charts

• select a focus, organization, and point of view for oral

and written presentations

• use a few traditional structures for conveying

information such as chronological order, cause and

effect, and similarity and difference

• use details, examples, anecdotes, or personal experiences

to explain or clarify information

• include relevant information and exclude extraneous

material

• use the process of pre-writing, drafting, revising, and

proofreading ( the “writing process”) to produce

well-constructed informational texts

• observe basic writing conventions, such as correct

spelling, punctuation, and capitalization, as well as

sentence and paragraph structures appropriate to

written forms.
Intermediate
Listening and Reading

1. Listening and reading to acquire information and

understanding involves collecting data, facts, and

ideas; discovering relationships, concepts, and

generalizations; and using knowledge from oral,

written, and electronic sources.

Students:

• interpret and analyze information from textbooks and

nonfiction books for young adults, as well as reference

materials, audio and media presentations, oral

interviews, graphs, charts, diagrams, and electronic data

bases intended for a general audience

• compare and synthesize information from different

sources

• use a wide variety of strategies for selecting, organizing,

and categorizing information

• distinguish between relevant and irrelevant information

and between fact and opinion

• relate new information to prior knowledge and

experience

• understand and use the text features that make

information accessible and usable, such as format,

sequence, level of diction, and relevance of details.

Speaking and Writing

2. Speaking and writing to acquire and transmit

information requires asking probing and clarifying

questions, interpreting information in one’s own

words, applying information from one context to

another, and presenting the information and

interpretation clearly, concisely, and comprehensibly.

Students:

• produce oral and written reports on topics related to all

school subjects

• establish an authoritative stance on the subject and provide

references to establish the validity and verifiability

of the information presented

• organize information according to an identifiable structure,

such as compare/contrast or general to specific

• develop information with appropriate supporting material,

such as facts, details, illustrative examples or anecdotes,

and exclude extraneous material

• use the process of pre-writing, drafting, revising, and

proofreading ( the “writing process”) to produce wellconstructed

informational texts

• use standard English for formal presentation of information,

selecting appropriate grammatical constructions

and vocabulary, using a variety of sentence structures,

and observing the rules of punctuation, capitalization,

and spelling.
Standard 2—Language for Literary

Response and Expression
Elementary

Listening and Reading
1. Listening and reading for literary response involves

comprehending, interpreting, and critiquing

imaginative texts in every medium, drawing on

personal experiences and knowledge to understand

the text, and recognizing the social, historical and

cultural features of the text.

Students:

• read a variety of literature of different genres: picture

books; poems; articles and stories from children’s

magazines; fables, myths and legends; songs, plays and

media productions; and works of fiction and nonfiction

intended for young readers

• recognize some features that distinguish the genres and

use those features to aid comprehension

• understand the literary elements of setting, character,

plot, theme, and point of view and compare those

features to other works and to their own lives

• use inference and deduction to understand the text

• read aloud accurately and fluently, using phonics and

context cues to determine pronunciation and meaning

• evaluate literary merit.

Speaking and Writing

2. Speaking and writing for literary response involves

presenting interpretations, analyses, and reactions to

the content and language of a text. Speaking and

writing for literary expression involves producing

imaginative texts that use language and text

structures that are inventive and often multilayered.

Students:

• present personal responses to literature that make

reference to the plot, characters, ideas, vocabulary, and

text structure

• explain the meaning of literary works with some

attention to meanings beyond the literal level

• create their own stories, poems, and songs using the

elements of the literature they have read and

appropriate vocabulary

• observe the conventions of grammar and usage, spelling,

and punctuation.

Intermediate

Listening and Reading

1. Listening and reading for literary response involves

comprehending, interpreting, and critiquing

imaginative texts in every medium, drawing on

personal experiences and knowledge to understand

the text, and recognizing the social, historical and

cultural features of the text.

Students:

• read and view texts and performances from a wide range

of authors, subjects, and genres

• understand and identify the distinguishing features of

the major genres and use them to aid their interpretation

and discussion of literature

• identify significant literary elements (including

metaphor, symbolism, foreshadowing, dialect, rhyme,

meter, irony, climax) and use those elements to interpret

the work

• recognize different levels of meaning

• read aloud with expression, conveying the meaning and

mood of a work

• evaluate literary merit based on an understanding of the

genre and the literary elements.

Speaking and Writing

2. Speaking and writing for literary response involves

presenting interpretations, analyses, and reactions to

the content and language of a text. Speaking and

writing for literary expression involves producing

imaginative texts that use language and text

structures that are inventive and often multilayered.

Students:

• present responses to and interpretations of literature,

making reference to the literary elements found in the

text and connections with their personal knowledge and

experience

• produce interpretations of literary works that identify

different levels of meaning and comment on their

significance and effect

• write stories, poems, literary essays, and plays that

observe the conventions of the genre and contain

interesting and effective language and voice

• use standard English effectively.
Standard 3—Language for Critical Analysis and Evaluation
Elementary

Listening and Reading

1. Listening and reading to analyze and evaluate experiences, ideas, information, and issues requires using evaluative criteria from a variety of

perspectives and recognizing the difference in evaluations based on different sets of criteria.

Students:

• read and form opinions about a variety of literary and informational texts and presentations, as well as persuasive texts such as advertisements, commercials, and letters to the editor

• make decisions about the quality and dependability of texts and experiences based on some criteria, such as the attractiveness of the illustrations and appeal of the characters in a picture book, or the logic and believability of the claims made in an advertisement

• recognize that the criteria that one uses to analyze and evaluate anything depend on one’s point of view and

purpose for the analysis

• evaluate their own strategies for reading and listening critically (such as recognizing bias or false claims, and understanding the difference between fact and opinion) and adjust those strategies to understand the experience

more fully.

Speaking and Writing

2. Speaking and writing for critical analysis and evaluation requires presenting opinions and judgments on experiences, ideas, information, and

issues clearly, logically, and persuasively with reference to specific criteria on which the opinion or judgment is based.

Students:

• express opinions (in such forms as oral and written

reviews, letters to the editor, essays, or persuasive

speeches) about events, books, issues, and experiences,

supporting their opinions with some evidence

• present arguments for certain views or actions with

reference to specific criteria that support the argument

(E.g., an argument to purchase a particular piece of

playground equipment might be based on the criteria of

safety, appeal to children, durability, and low cost.)

• monitor and adjust their own oral and written

presentations to meet criteria for competent

performance (E.g., in writing, the criteria might include

development of position, organization, appropriate

vocabulary, mechanics, and neatness. In speaking, the

criteria might include good content, effective delivery,

diction, posture, poise, and eye contact.)

• use effective vocabulary and follow the rules of grammar,

usage, spelling, and punctuation in persuasive writing.
Intermediate

Listening and Reading

1. Listening and reading to analyze and evaluate

experiences, ideas, information, and issues requires

using evaluative criteria from a variety of perspectives

and recognizing the difference in evaluations based on

different sets of criteria.

Students:

• analyze, interpret, and evaluate information, ideas,

organization, and language from academic and

nonacademic texts, such as textbooks, public documents,

book and movie reviews, and editorials

• assess the quality of texts and presentations, using

criteria related to the genre, the subject area, and

purpose (e.g., using the criteria of accuracy, objectivity,

comprehensiveness, and understanding of the game to

evaluate a sports editorial)

• understand that within any group there are many

different points of view depending on the particular

interests and values of the individual, and recognize

those differences in perspective in texts and

presentations (E.g., in considering whether to let a new

industry come into a community, some community

members might be enthusiastic about the additional jobs

that will be created while others are concerned about the

air and noise pollution that could result.)

• evaluate their own and others’ work based on a variety of

criteria (e.g., logic, clarity, comprehensiveness,

conciseness, originality, conventionality) and recognize

the varying effectiveness of different approaches.

Speaking and Writing

2. Speaking and writing for critical analysis and

evaluation requires presenting opinions and

judgments on experiences, ideas, information, and

issues clearly, logically, and persuasively with

reference to specific criteria on which the opinion or

judgment is based.

Students:

• present (in essays, position papers, speeches, and

debates) clear analyses of issues, ideas, texts, and

experiences, supporting their positions with welldeveloped

arguments

• develop arguments with effective use of details and

evidence that reflect a coherent set of criteria (e.g.,

reporting results of lab experiments to support a

hypothesis)

• monitor and adjust their own oral and written

presentations according to the standards for a particular

genre (e.g., defining key terms used in a formal debate)

• use standard English, precise vocabulary, and

presentational strategies effectively to influence an

audience.

Standard 4—Language for Social

Interaction
Elementary

Listening and Speaking
1. Oral communication in formal and informal settings

requires the ability to talk with people of different

ages, genders, and cultures, to adapt presentations to

different audiences, and to reflect on how talk varies

in different situations.

Students:

• listen attentively and recognize when it is appropriate

for them to speak

• take turns speaking and respond to others’ ideas in

conversations on familiar topics

• recognize the kind of interaction appropriate for

different circumstances, such as story hour, group

discussions, and one-on-one conversations.

Reading and Writing
2. Written communication for social interaction

requires using written messages to establish,

maintain, and enhance personal relationships with

others.

Students:

• exchange friendly notes, cards, and letters with friends,

relatives, and pen pals to keep in touch and to

commemorate special occasions

• adjust their vocabulary and style to take into account the

nature of the relationship and the knowledge and

interests of the person receiving the message

• read and discuss published letters, diaries, and journals

to learn the conventions of social writing.
Intermediate

Listening and Speaking 
1. Oral communication in formal and informal settings

requires the ability to talk with people of different

ages, genders, and cultures, to adapt presentations to

different audiences, and to reflect on how talk varies

in different situations.

Students:

• listen attentively to others and build on others’ ideas in

conversations with peers and adults

• express ideas and concerns clearly and respectfully in

conversations and group discussions

• learn some words and expressions in another language to

communicate with a peer or adult who speaks that

language

• use verbal and nonverbal skills to improve

communication with others.

Reading and Writing
2. Written communication for social interaction

requires using written messages to establish, maintain,

and enhance personal relationships with others.

Students:

• write social letters, cards, and electronic messages to

friends, relatives, community acquaintances, and other

electronic network users

• use appropriate language and style for the situation and

the audience and take into account the ideas and interests

expressed by the person receiving the message

• read and discuss social communications and electronic

communications of other writers and use some of the

techniques of those writers in their own writing.

Standard 1—Analysis, Inquiry, and Design

Elementary
Mathematical Analysis

1. Abstraction and symbolic representation are used to

communicate mathematically.

Students:

• use special mathematical notation and symbolism to

communicate in mathematics and to compare and

describe quantities, express relationships, and relate

mathematics to their immediate environments.

2. Deductive and inductive reasoning are used to

reach mathematical conclusions.

Students:

• use simple logical reasoning to develop conclusions,

recognizing that patterns and relationships present in

the environment assist them in reaching these

conclusions.

3. Critical thinking skills are used in the solution of

mathematical problems.

Students:

• explore and solve problems generated from school, home,

and community situations, using concrete objects or

manipulative materials when possible.

Scientific Inquiry
1. The central purpose of scientific inquiry is to

develop explanations of natural phenomena in a

continuing, creative process.

Students:

• ask “why” questions in attempts to seek greater

understanding concerning objects and events they have

observed and heard about.

• question the explanations they hear from others and

read about, seeking clarification and comparing them

with their own observations and understandings.

• develop relationships among observations to construct

descriptions of objects and events and to form their own

tentative explanations of what they have observed.

2. Beyond the use of reasoning and consensus,

scientific inquiry involves the testing of proposed

explanations involving the use of conventional

techniques and procedures and usually requiring

considerable ingenuity.

Students:

• develop written plans for exploring phenomena or for

evaluating explanations guided by questions or proposed

explanations they have helped formulate.

• share their research plans with others and revise them

based on their suggestions.

• carry out their plans for exploring phenomena through

direct observation and through the use of simple

instruments that permit measurements of quantities

(e.g., length, mass, volume, temperature, and time).
3. The observations made while testing proposed

explanations, when analyzed using conventional and

invented methods, provide new insights into

phenomena.

Students:

• organize observations and measurements of objects and

events through classification and the preparation of

simple charts and tables.

• interpret organized observations and measurements,

recognizing simple patterns, sequences, and

relationships.

• share their findings with others and actively seek their

interpretations and ideas.

• adjust their explanations and understandings of objects

and events based on their findings and new ideas.

Engineering Design
1. Engineering design is an iterative process involving

modeling and optimization finding the best solution

within given constraints which is used to develop

technological solutions to problems within given

constraints.

Students engage in the following steps in a design process:

• describe objects, imaginary or real, that might be

modeled or made differently and suggest ways in which

the objects can be changed, fixed, or improved.

• investigate prior solutions and ideas from books,

magazines, family, friends, neighbors, and community

members.

• generate ideas for possible solutions, individually and

through group activity; apply age-appropriate mathematics and science skills; evaluate the ideas and determine the best solution; and explain reasons for the

choices.

• plan and build, under supervision, a model of the

solution using familiar materials, processes, and hand

tools.

• discuss how best to test the solution; perform the test

under teacher supervision; record and portray results

through numerical and graphic means; discuss orally

why things worked or didn’t work; and summarize

results in writing, suggesting ways to make the solution

better.
Intermediate

Mathematical Analysis

1. Abstraction and symbolic representation are used to

communicate mathematically.

Students:

• extend mathematical notation and symbolism to include

variables and algebraic expressions in order to describe

and compare quantities and express mathematical

relationships.

2. Deductive and inductive reasoning are used to reach

mathematical conclusions.

Students:

• use inductive reasoning to construct, evaluate, and

validate conjectures and arguments, recognizing that

patterns and relationships can assist in explaining and

extending mathematical phenomena.

3. Critical thinking skills are used in the solution of

mathematical problems.

Students:

• apply mathematical knowledge to solve real-world

problems and problems that arise from the investigation

of mathematical ideas, using representations such as

pictures, charts, and tables.

Scientific Inquiry

1. The central purpose of scientific inquiry is to

develop explanations of natural phenomena in a

continuing, creative process.

Students:

• formulate questions independently with the aid of

references appropriate for guiding the search for

explanations of everyday observations.

• construct explanations independently for natural

phenomena, especially by proposing preliminary visual

models of phenomena.

• represent, present, and defend their proposed

explanations of everyday observations so that they can be

understood and assessed by others.

• seek to clarify, to assess critically, and to reconcile with

their own thinking the ideas presented by others,

including peers, teachers, authors, and scientists.

2. Beyond the use of reasoning and consensus,

scientific inquiry involves the testing of proposed

explanations involving the use of conventional

techniques and procedures and usually requiring

considerable ingenuity.

Students:

• use conventional techniques and those of their own

design to make further observations and refine their

explanations, guided by a need for more information.

• develop, present, and defend formal research proposals

for testing their own explanations of common

phenomena, including ways of obtaining needed

observations and ways of conducting simple controlled

experiments.

• carry out their research proposals, recording

observations and measurements (e.g., lab notes, audio

tape, computer disk, video tape) to help assess the

explanation.

3. The observations made while testing proposed

explanations, when analyzed using conventional and

invented methods, provide new insights into

phenomena.

Students:

• design charts, tables, graphs and other representations of

observations in conventional and creative ways to help

them address their research question or hypothesis.

• interpret the organized data to answer the research

question or hypothesis and to gain insight into the

problem.

• modify their personal understanding of phenomena

based on evaluation of their hypothesis.

Engineering Design

1. Engineering design is an iterative process involving

modeling and optimization finding the best solution

within given constraints which is used to develop

technological solutions to problems within given

constraints.

Students engage in the following steps in a design process:

• identify needs and opportunities for technical solutions

from an investigation of situations of general or social

interest.

• locate and utilize a range of printed, electronic, and

human information resources to obtain ideas.

• consider constraints and generate several ideas for

alternative solutions, using group and individual

ideation techniques (group discussion, brainstorming,

forced connections, role play); defer judgment until a

number of ideas have been generated; evaluate (critique)

ideas; and explain why the chosen solution is optimal.

• develop plans, including drawings with measurements

and details of construction, and construct a model of the

solution, exhibiting a degree of craftsmanship. 

• in a group setting, test their solution against design specifications, present and evaluate results, describe how the solution might have been modified for different or better results, and discuss tradeoffs that might have to be made.
Standard 2—Information Systems

Elementary
1. Information technology is used to retrieve, process,

and communicate information and as a tool to

enhance learning.

Students:

• use a variety of equipment and software packages to

enter, process, display, and communicate information in

different forms using text, tables, pictures, and sound.

• telecommunicate a message to a distant location with

teacher help.

• access needed information from printed media,

electronic data bases, and community resources.

2. Knowledge of the impacts and limitations of

information systems is essential to its effective and

ethical use.

Students:

• describe the uses of information systems in homes,

schools, and businesses.

• understand that computers are used to store personal

information.

• demonstrate ability to evaluate information.
3. Information technology can have positive and

negative impacts on society, depending upon how it is

used.

Students:

• describe the uses of information systems in homes and

schools.

• demonstrate ability to evaluate information critically.
Intermediate

1. Information technology is used to retrieve, process,

and communicate information and as a tool to

enhance learning.

Students:

• use a range of equipment and software to integrate

several forms of information in order to create good

quality audio, video, graphic, and text-based

presentations.

• use spreadsheets and data-base software to collect,

process, display, and analyze information. Students

access needed information from electronic data bases

and on-line telecommunication services.

• systematically obtain accurate and relevant information

pertaining to a particular topic from a range of sources,

including local and national media, libraries, museums,

governmental agencies, industries, and individuals.

• collect data from probes to measure events and

phenomena.

• use simple modeling programs to make predictions.

2. Knowledge of the impacts and limitations of

information systems is essential to its effective and

ethical use.

Students:

• understand the need to question the accuracy of

information displayed on a computer because the results

produced by a computer may be affected by incorrect

data entry.

• identify advantages and limitations of data-handling

programs and graphics programs.

• understand why electronically stored personal

information has greater potential for misuse than

records kept in conventional form.

Information Systems

3. Information technology can have positive and

negative impacts on society, depending upon how it is

used.

Students:

• use graphical, statistical, and presentation software to

presents project to fellow classmates.

• describe applications of information technology in

mathematics, science, and other technologies that

address needs and solve problems in the community.

• explain the impact of the use and abuse of electronically

generated information on individuals and families.

Social Studies Standard 1—History of the United States and New York

Elementary
1. The study of New York State and United States

history requires an analysis of the development of

American culture, its diversity and multicultural

context, and the ways people are unified by many

values, practices, and traditions.

Students:

• know the roots of American culture, its development

from many different traditions, and the ways many

people from a variety of groups and backgrounds played

a role in creating it

• understand the basic ideals of American democracy as

explained in the Declaration of Independence and the

Constitution and other important documents

• explain those values, practices, and traditions that unite

all Americans.

2. Important ideas, social and cultural values, beliefs,

and traditions from New York State and United States

history illustrate the connections and interactions of

people and events across time and from a variety of

perspectives.

Students:

• gather and organize information about the traditions

transmitted by various groups living in their

neighborhood and community

• recognize how traditions and practices were passed from

one generation to the next

• distinguish between near and distant past and interpret

simple timelines.

3. Study about the major social, political, economic,

cultural, and religious developments in New York

State and United States history involves learning

about the important roles and contributions of

individuals and groups.

Students:

• gather and organize information about the important

accomplishments of individuals and groups, including

Native American Indians, living in their neighborhoods

and communities

• classify information by type of activity: social, political,

economic, technological, scientific, cultural, or religious

• identify individuals who have helped to strengthen

democracy in the United States and throughout the world.

4. The skills of historical analysis include the ability

to: explain the significance of historical evidence;

weigh the importance, reliability, and validity of

evidence; understand the concept of multiple

causation; understand the importance of changing and

competing interpretations of different historical

developments.

Students:

• consider different interpretations of key events and/or

issues in history and understand the differences in these

accounts

• explore different experiences, beliefs, motives, and

traditions of people living in their neighborhoods,

communities, and State

• view historic events through the eyes of those who were

there, as shown in their art, writings, music, and artifacts.
Intermediate
1. The study of New York State and United States

history requires an analysis of the development of

American culture, its diversity and multicultural

context, and the ways people are unified by many

values, practices, and traditions.

Students:

• explore the meaning of American culture by identifying

the key ideas, beliefs, and patterns of behavior, and

traditions that help define it and unite all Americans

• interpret the ideas, values, and beliefs contained in the

Declaration of Independence and the New York State

Constitution and United States Constitution, Bill of

Rights, and other important historical documents.

2. Important ideas, social and cultural values, beliefs,

and traditions from New York State and United States

history illustrate the connections and interactions of

people and events across time and from a variety of

perspectives.

3. Study about the major social, political, economic,

cultural, and religious developments in New York

State and United States history involves learning

about the important roles and contributions of

individuals and groups.

Students:

• complete well-documented and historically accurate case

studies about individuals and groups who represent

different ethnic, national, and religious groups, including

Native American Indians, in New York State and the

United States at different times and in different locations

• gather and organize information about the important

achievements and contributions of individuals and

groups living in New York State and the United States

• describe how ordinary people and famous historic

figures in the local community, State, and the United

States have advanced the fundamental democratic

values, beliefs, and traditions expressed in the

Declaration of Independence, the New York State and

United States Constitutions, the Bill of Rights, and other

important historic documents

• classify major developments into categories such as

social, political, economic, geographic, technological,

scientific, cultural, or religious.

4. The skills of historical analysis include the ability

to: explain the significance of historical evidence;

weigh the importance, reliability, and validity of

evidence; understand the concept of multiple

causation; understand the importance of changing and

competing interpretations of different historical

developments.

Students:

• consider the sources of historic documents, narratives, or

artifacts and evaluate their reliability

• understand how different experiences, beliefs, values,

traditions, and motives cause individuals and groups to

interpret historic events and issues from different

perspectives

• compare and contrast different interpretations of key

events and issues in New York State and United States

history and explain reasons for these different accounts

• describe historic events through the eyes and

experiences of those who were there. (Taken from

National Standards for History for Grades K-4)

Students:

• describe the reasons for periodizing history in different

ways

• investigate key turning points in New York State and

United States history and explain why these events or

developments are significant

• understand the relationship between the relative importance of United States domestic and foreign policies over time

• analyze the role played by the United States in international politics, past and present. 

Standard 2—World History

Elementary
1. The study of world history requires an

understanding of world cultures and civilizations,

including an analysis of important ideas, social and

cultural values, beliefs, and traditions. This study also

examines the human condition and the connections

and interactions of people across time and space and

the ways different people view the same event or issue

from a variety of perspectives.

Students:

• read historical narratives, myths, legends, biographies,

and autobiographies to learn about how historical

figures lived, their motivations, hopes, fears, strengths,

and weaknesses

• explore narrative accounts of important events from

world history to learn about different accounts of the

past to begin to understand how interpretations and

perspectives develop

• study about different world cultures and civilizations

focusing on their accomplishments, contributions,

values, beliefs, and traditions.

2. Establishing timeframes, exploring different

periodizations, examining themes across time and

within cultures, and focusing on important turning

points in world history help organize the study of

world cultures and civilizations.

Students:

• distinguish between past, present, and future time

periods

• develop timelines that display important events and eras

from world history

• measure and understand the meaning of calendar time in

terms of years, decades, centuries, and millennia, using

BC and AD as reference points

• compare important events and accomplishments from

different time periods in world history.

3. Study of the major social, political, cultural, and

religious developments in world history involves

learning about the important roles and contributions

of individuals and groups.

Students:

• understand the roles and contributions of individuals and

groups to social, political, economic, cultural, scientific,

technological, and religious practices and activities

• gather and present information about important

developments from world history

• understand how the terms social, political, economic, and

cultural can be used to describe human activities or

practices.

4. The skills of historical analysis include the ability to

investigate differing and competing interpretations of

the theories of history, hypothesize about why

interpretations change over time, explain the

importance of historical evidence, and understand the

concepts of change and continuity over time.

Students:

• consider different interpretations of key events and

developments in world history and understand the

differences in these accounts

• explore the lifestyles, beliefs, traditions, rules and laws,

and social/cultural needs and wants of people during

different periods in history and in different parts of the

world

• view historic events through the eyes of those who were

there, as shown in their art, writings, music, and

artifacts.
Intermediate

1. The study of world history requires an

understanding of world cultures and civilizations,

including an analysis of important ideas, social and

cultural values, beliefs, and traditions. This study also

examines the human condition and the connections

and interactions of people across time and space and

the ways different people view the same event or issue

from a variety of perspectives.

Students:

• know the social and economic characteristics, such as

customs, traditions, child-rearing practices, ways of

making a living, education and socialization practices,

gender roles, foods, and religious and spiritual beliefs

that distinguish different cultures and civilizations

• know some important historic events and developments

of past civilizations

• interpret and analyze documents and artifacts related to

significant developments and events in world history.

2. Establishing timeframes, exploring different

periodizations, examining themes across time and

within cultures, and focusing on important turning

points in world history help organize the study of

world cultures and civilizations.

Students:

• develop timelines by placing important events and developments

in world history in their correct chronological

order

• measure time periods by years, decades, centuries, and

millennia

• study about major turning points in world history by

investigating the causes and other factors that brought

about change and the results of these changes.

3. Study of the major social, political, cultural, and

religious developments in world history involves

learning about the important roles and contributions

of individuals and groups.

Students:

• investigate the roles and contributions of individuals and

groups in relation to key social, political, cultural, and

religious practices throughout world history

• interpret and analyze documents and artifacts related to

significant developments and events in world history

• classify historic information according to the type of

activity or practice: social/cultural, political, economic,

geographic, scientific, technological, and historic.

4. The skills of historical analysis include the ability to

investigate differing and competing interpretations of

the theories of history, hypothesize about why

interpretations change over time, explain the

importance of historical evidence, and understand the

concepts of change and continuity over time.

Students:

• explain the literal meaning of a historical passage or

primary source document, identifying who was involved,

what happened, where it happened, what events led up

to these developments, and what consequences or

outcomes followed (Taken from National Standards for

World History)

• analyze different interpretations of important events and

themes in world history and explain the various frames

of reference expressed by different historians

• view history through the eyes of those who witnessed key

events and developments in world history by analyzing

their literature, diary accounts, letters, artifacts, art,

music, architectural drawings, and other documents

• investigate important events and developments in world

history by posing analytical questions, selecting relevant

data, distinguishing fact from opinion, hypothesizing

cause-and-effect relationships, testing these hypotheses,

and forming conclusions.

Standard 3—Geography

Elementary
1. Geography can be divided into six essential

elements which can be used to analyze important

historic, geographic, economic, and environmental

questions and issues. These six elements include: the

world in spatial terms, places and regions, physical

settings (including natural resources), human systems,

environment and society, and the use of geography.

(Adapted from The National Geography Standards,

1994: Geography for Life)

Students:

• study about how people live, work, and utilize natural

resources

• draw maps and diagrams that serve as representations of

places, physical features, and objects

• locate places within the local community, State, and

nation; locate the Earth’s continents in relation to each

other and to principal parallels and meridians. (Adpated

from National Geography Standards, 1994)

• identify and compare the physical, human, and cultural

characteristics of different regions and people (Adapted

from National Geography Standards, 1994)

• investigate how people depend on and modify the

physical environment.

2. Geography requires the development and

application of the skills of asking and answering

geographic questions; analyzing theories of geography;

and acquiring, organizing, and analyzing geographic

information. (Adapted from: The National Geography

Standards, 1994: Geography for Life)

Students:

• ask geographic questions about where places are located;

why they are located where they are; what is important

about their locations; and how their locations are related

to the location of other people and places (Adapted from

National Geography Standards, 1994)

• gather and organize geographic information from a

variety of sources and display in a number of ways

• analyze geographic information by making relationships,

interpreting trends and relationships, and analyzing

geographic data. (Adapted from National Geography

Standards, 1994)

Intermediate

1. Geography can be divided into six essential elements

which can be used to analyze important historic,

geographic, economic, and environmental questions

and issues. These six elements include: the world in

spatial terms, places and regions, physical settings

(including natural resources), human systems, environment

and society, and the use of geography.

(Adapted from The National Geography Standards,

1994: Geography for Life)

Students:

• map information about people, places, and environments

• understand the characteristics, functions, and

applications of maps, globes, aerial and other

photographs, satellite-produced images, and models

(Taken from National Geography Standards, 1994)

• investigate why people and places are located where they

are located and what patterns can be perceived in these

locations

• describe the relationships between people and

environments and the connections between people and

places.

2. Geography requires the development and

application of the skills of asking and answering

geographic questions; analyzing theories of geography;

and acquiring, organizing, and analyzing geographic

information. (Adapted from The National Geography

Standards, 1994: Geography for Life)

Students:

• formulate geographic questions and define geographic

issues and problems

• use a number of research skills (e.g., computer databases,

periodicals, census reports, maps, standard reference

works, interviews, surveys) to locate and gather

geographical information about issues and problems

(Adapted from National Geography Standards, 1994)

• present geographic information in a variety of formats,

including maps, tables, graphs, charts, diagrams, and

computer-generated models

• interpret geographic information by synthesizing data

and developing conclusions and generalizations about

geographic issues and problems.

Standard 4—Economics

Elementary
1. The study of economics requires an understanding

of major economic concepts and systems, the

principles of economic decision making, and the

interdependence of economies and economic systems

throughout the world.

Students:

• know some ways individuals and groups attempt to

satisfy their basic needs and wants by utilizing scarce

resources

• explain how people’s wants exceed their limited

resources and that this condition defines scarcity

• know that scarcity requires individuals to make choices

and that these choices involve costs

• study about how the availability and distribution of

resources is important to a nation’s economic growth

• understand how societies organize their economies to

answer three fundamental economic questions: What

goods and services shall be produced and in what

quantities ? How shall goods and services be produced?

For whom shall goods and services be produced?

• investigate how production, distribution, exchange, and

consumption of goods and services are economic

decisions with which all societies and nations must deal.

2. Economics requires the development and

application of the skills needed to make informed and

well-reasoned economic decisions in daily and

national life.

Students:

• locate economic information, using card catalogues,

computer databases, indices, and library guides

• collect economic information from textbooks, standard

references, newspapers, periodicals, and other primary

and secondary sources

• make hypotheses about economic issues and problems,

testing, refining, and eliminating hypotheses and

developing new ones when necessary

• present economic information by developing charts,

tables, diagrams, and simple graphs.

Intermediate
1. The study of economics requires an understanding

of major economic concepts and systems, the

principles of economic decision making, and the

interdependence of economies and economic systems

throughout the world.

Students:

• explain how societies and nations attempt to satisfy their

basic needs and wants by utilizing scarce capital,

natural, and human resources

• define basic economic concepts such as scarcity, supply

and demand, markets, opportunity costs, resources,

productivity, economic growth, and systems

• understand how scarcity requires people and nations to

make choices which involve costs and future

considerations

• understand how people in the United States and

throughout the world are both producers and consumers

of goods and services

• investigate how people in the United States and

throughout the world answer the three fundamental

economic questions and solve basic economic problems

• describe how traditional, command, market, and mixed

economies answer the three fundamental economic

questions

• explain how nations throughout the world have joined

with one another to promote economic development and

growth.

2. Economics requires the development and

application of the skills needed to make informed and

well-reasoned economic decisions in daily and

national life.

Students:

• identify and collect economic information from standard

reference works, newspapers, periodicals, computer

databases, textbooks, and other primary and secondary

sources

• organize and classify economic information by distinguishing

relevant from irrelevant information, placing

ideas in chronological order, and selecting appropriate

labels for data

• evaluate economic data by differentiating fact from opinion

and identifying frames of reference

• develop conclusions about economic issues and problems

by creating broad statements which summarize findings

and solutions

• present economic information by using media and other

appropriate visuals such as tables, charts, and graphs to

communicate ideas and conclusions.

Standard 5—Civics, Citizenship, and Government
Elementary
1. The study of civics, citizenship, and government

involves learning about political systems; the purposes

of government and civic life; and the differing

assumptions held by people across time and place

regarding power, authority, governance, and law.

(Adapted from The National Standards for Civics and

Government, 1994)

Students:

• know the meaning of key terms and concepts related to

government, including democracy, power, citizenship,

nation-state, and justice

• explain the probable consequences of the absence of

government and rules

• describe the basic purposes of government and the

importance of civic life

• understand that social and political systems are based

upon people’s beliefs

• discuss how and why the world is divided into nations

and what kinds of governments other nations have.

2. The state and federal governments established by

the Constitutions of the United States and the State of

New York embody basic civic values (such as justice,

honesty, self-discipline, due process, equality, majority

rule with respect for minority rights, and respect for

self, others, and property), principles, and practices

and establish a system of shared and limited

government. (Adapted from The National Standards

for Civics and Government, 1994)

Students:

• explain how the Constitutions of New York State and the

United States and the Bill of Rights are the basis for

democratic values in the United States

• understand the basic civil values that are the foundation

of American constitutional democracy

• know what the United States Constitution is and why it

is important. (Adapted from The National Standards for

Civics and Government, 1994)

• understand that the United States Constitution and the

Constitution of the State of New York are written plans

for organizing the functions of government

• understand the structure of New York State and local

governments, including executive, legislative, and

judicial branches

• identify their legislative and executive representatives at

the local, state, and national governments. (Adapted from

The National Standards for Civics and Government, 1994)
3. Central to civics and citizenship is an

understanding of the roles of the citizen within

American constitutional democracy and the scope of a

citizen’s rights and responsibilities.

Students:

• understand that citizenship includes an awareness of the

holidays, celebrations, and symbols of our nation

• examine what it means to be a good citizen in the

classroom, school, home, and community

• identify and describe the rules and responsibilities

students have at home, in the classroom, and at school

• examine the basic principles of the Declaration of

Independence and the Constitutions of the United States

and New York State

• understand that effective, informed citizenship is a duty

of each citizen, demonstrated by jury service, voting, and

community service

• identify basic rights that students have and those that

they will acquire as they age.

4. The study of civics and citizenship requires the

ability to probe ideas and assumptions, ask and

answer analytical questions, take a skeptical attitude

toward questionable arguments, evaluate evidence,

formulate rational conclusions, and develop and refine

participatory skills.

Students:

• show a willingness to consider other points of view

before drawing conclusions or making judgments

• participate in activities that focus on a classroom, school,

or community issue or problem

• suggest alternative solutions or courses of action to

hypothetical or historic problems

• evaluate the consequences for each alternative solution

or course of action

• prioritize the solutions based on established criteria

• propose an action plan to address the issue of how to

solve the problem.

Intermediate

1. The study of civics, citizenship, and government

involves learning about political systems; the purposes

of government and civic life; and the differing

assumptions held by people across time and place

regarding power, authority, governance, and law.

(Adapted from The National Standards for Civics and

Government, 1994)

Students:

• analyze how the values of a nation affect the guarantee

of human rights and make provisions for human needs

• consider the nature and evolution of constitutional

democracies

• explore the rights of citizens in other parts of the

hemisphere and determine how they are similar to and

different from the rights of American citizens

• analyze the sources of a nation’s values as embodied in

its constitution, statutes, and important court cases.

2. The state and federal governments established by

the Constitutions of the United States and the State of

New York embody basic civic values (such as justice,

honesty, self-discipline, due process, equality, majority

rule with respect for minority rights, and respect for

self, others, and property), principles, and practices

and establish a system of shared and limited

government. (Adapted from The National Standards

for Civics and Government, 1994)

Students:

• understand how civic values reflected in United States

and New York State Constitutions have been

implemented through laws and practices

• understand that the New York State Constitution, along

with a number of other documents, served as a model for

the development of the United States Constitution

• compare and contrast the development and evolution of

the constitutions of the United States and New York

State

• define federalism and describe the powers granted the

the national and state governments by the United States

Constitution

• value the principles, ideals, and core values of the

American democratic system based upon the premises of

human dignity, liberty, justice, and equality

• understand how the United States and New York State

Constitutions support majority rule but also protect the

rights of the minority.

3. Central to civics and citizenship is an

understanding of the roles of the citizen within

American constitutional democracy and the scope of a

citizen’s rights and responsibilities.

Students:

• explain what citizenship means in a democratic society,

how citizenship is defined in the Constitution and other

laws of the land, and how the definition of citizenship

has changed in the United States and New York State

over time

• understand that the American legal and political systems

guarantee and protect the rights of citizens and assume

that citizens will hold and exercise certain civic values

and fulfill certain civic responsibilities

• discuss the role of an informed citizen in today’s

changing world

• explain how Americans are citizens of their states and of

the United States.

4. The study of civics and citizenship requires the

ability to probe ideas and assumptions, ask and

answer analytical questions, take a skeptical attitude

toward questionable arguments, evaluate evidence,

formulate rational conclusions, and develop and refine

participatory skills.

Students:

• respect the rights of others in discussions and classroom

debates regardless of whether or not one agrees with

their viewpoint

• explain the role that civility plays in promoting effective

citizenship in preserving democracy

• participate in negotiation and compromise to resolve

classroom, school, and community disagreements and

problems.

Standard 1—Creating, Performing, and Participating in the Arts

Elementary

Dance

1. Students will perform set dance forms in formal and

informal contexts and will improvise, create, and

perform dances based on their own movement ideas.

They will demonstrate an understanding of

choreographic principles, processes, and structures

and of the roles of various participants in dance

productions.

Students:

• identify and demonstrate movement elements and skills

(such as bend, twist, slide, skip, hop) (a)

• demonstrate ways of moving in relation to people,

objects, and environments in set dance forms (b)

• create and perform simple dances based on their own

movement ideas (c).

Music

1. Students will compose original music and perform

music written by others. They will understand and use

the basic elements of music in their performances and

compositions. Students will engage in individual and

group musical and music-related tasks, and will

describe the various roles and means of creating,

performing, recording, and producing music.

Students:

• create short pieces consisting of sounds from a variety of

traditional (e.g., tambourine, recorder, piano, voice),

electronic (e.g., keyboard), and nontraditional sound

sources (e.g., water-filled glasses) (a)

• sing songs and play instruments, maintaining tone

quality, pitch, rhythm, tempo, and dynamics; perform the

music expressively; and sing or play simple repeated

patterns (ostinatos) with familiar songs, rounds, partner

songs, and harmonizing parts (b)

• read simple standard notation in performance, and

follow vocal or keyboard scores in listening (c)

• in performing ensembles, read very easy/easy music

(New York State School Music Association [NYSSMA]

level I-II)1 and respond appropriately to the gestures of

the conductor (d)

• identify and use, in individual and group experiences,

some of the roles, processes, and actions used in

performing and composing music of their own and

others (e).
Theatre

1. Students will create and perform theatre pieces as

well as improvisational drama. They will understand

and use the basic elements of theatre in their

characterizations, improvisations, and play writing.

Students will engage in individual and group theatrical

and theatre-related tasks, and will describe the various

roles and means of creating, performing, and

producing theatre.

Students:

• use creative drama to communicate ideas and feelings (a)

• imitate experiences through pantomime, play making,

dramatic play, story dramatization, story telling, and role

playing (b)

• use language, voice, gesture, movement, and observation

to express their experiences and communicate ideas and

feelings (c)

• use basic props, simple set pieces, and costume pieces

to establish place, time, and character for the

participants (d)

• identify and use in individual and group experiences

some of the roles, processes, and actions for performing

and creating theatre pieces and improvisational

drama (e).

Visual Arts

1. Students will make works of art that explore

different kinds of subject matter, topics, themes, and

metaphors. Students will understand and use sensory

elements, organizational principles, and expressive

images to communicate their own ideas in works of

art. Students will use a variety of art materials,

processes, mediums, and techniques, and use

appropriate technologies for creating and exhibiting

visual art works.

Students:

• experiment and create art works, in a variety of mediums

(drawing, painting, sculpture, ceramics, printmaking,

video, and computer graphics), based on a range of

individual and collective experiences (a)

• develop their own ideas and images through the

exploration and creation of art works based on themes,

symbols, and events (b)

• understand and use the elements and principles of art

(line, color, texture, shape) in order to communicate their

ideas (c)

• reveal through their own art work understanding of how

art mediums and techniques influence their creative

decisions (d)

• identify and use, in individual and group experiences,

some of the roles and means for designing, producing,

and exhibiting art works (e).
Intermediate

Dance

1. Students will perform set dance forms in formal and

informal contexts and will improvise, create, and

perform dances based on their own movement ideas.

They will demonstrate an understanding of

choreographic principles, processes, and structures

and of the roles of various participants in dance

productions.

Students:

• know and demonstrate a range of movement elements and skills

(such as balance, alignment, elevation, and landing) and basic

dance steps, positions, and patterns (a)

• dance a range of forms from free improvisation to

structured choreography (b)

• create or improvise dance phrases, studies, and dances,

alone and/or in collaboration with others, in a variety of

contexts (c)

• demonstrate the ability to take various roles in group

productions and performances (d).

Music

1. Students will compose original music and perform

music written by others. They will understand and use

the basic elements of music in their performances and

compositions. Students will engage in individual and

group musical and music-related tasks, and will

describe the various roles and means of creating,

performing, recording, and producing music.

Students:

• compose simple pieces that reflect a knowledge of

melodic, rhythmic, harmonic, timbrel, and dynamic

elements (a)

• sing and/or play, alone and in combination with other

voice or instrument parts, a varied repertoire of folk, art,

and contemporary songs, from notation, with a good tone,

pitch, duration, and loudness (b)

• improvise short musical compositions that exhibit

cohesiveness and musical expression (c)

• in performing ensembles, read moderately easy/

moderately difficult music (NYSSMA level III-IV) and

respond appropriately to the gestures of the conductor (d)

• identify and use, in individual and group experiences,

some of the roles, processes, and actions for performing

and composing music of their own and others, and discuss

ways to improve them.
Theatre

1. Students will create and perform theatre pieces as

well as improvisational drama. They will understand

and use the basic elements of theatre in their

characterizations, improvisations, and play writing.

Students will engage in individual and group theatrical

and theatre-related tasks, and will describe the various

roles and means of creating, performing, and

producing theatre.

Students:

• use improvisation and guided play writing to

communicate ideas and feelings (a)

• imitate various experiences through pantomime, play

making, dramatic play, story dramatization, storytelling,

role playing, improvisation and guided play writing (b)

• use language, voice, gesture, movement and observation

to create character and interact with others in

improvisation, rehearsal, and performance (c)

• create props, scenery, and costumes through individual

and group effort (d)

• identify and use, in individual and group experiences,

some of the roles, processes, and actions for performing

and creating theatre pieces and improvisational drama

within the school/community, and discuss ways to

improve them (e).

Visual Arts1. Students will make works of art that explore

different kinds of subject matter, topics, themes, and

metaphors. Students will understand and use sensory

elements, organizational principles, and expressive

images to communicate their own ideas in works of

art. Students will use a variety of art materials,

processes, mediums, and techniques, and use

appropriate technologies for creating and exhibiting

visual art works.

Students:

• produce a collection of art works, in a variety of

mediums, based on a range of individual and collective

experiences (a)

• know and use a variety of sources for developing and

conveying ideas, images, themes, symbols, and events in

their creation of art (b)

• use the elements and principles of art to communicate

specific meanings to others in their art work (c)

• during the creative process, reflect on the effectiveness

of selected mediums or techniques to convey intended

meanings (d)

• identify and use, in individual and group experiences,

some of the roles and means for designing, producing,

and exhibiting art works and discuss ways to improve

them (e).

Standard 2—Knowing and Using Arts Materials and Resources
Elementary

Dance

2. Students will know how to access dance and dance-related

material from libraries, resource centers,

museums, studios, and performance spaces. Students

will know various career possibilities in dance and

recreational opportunities to dance. Students will

attend dance events and participate as appropriate

within each setting.

Students:

• demonstrate knowledge of dance resources in video,

photography, print, and live performance (a)

• understand the concept of live performance and

appropriate conduct (b)

• demonstrate a knowledge of dance-related careers (e.g.,

dancer, choreographer, composer, lighting designer,

historian, teacher) (c).

Music

2. Students will use traditional instruments, electronic

instruments, and a variety of nontraditional sound

sources to create and perform music. They will use

various resources to expand their knowledge of

listening experiences, performance opportunities,

and/or information about music. Students will identify

opportunities to contribute to their communities’

music institutions, including those embedded in other

institutions (church choirs, industrial music

ensembles, etc.). Students will know the vocations and

avocations available to them in music.

Students:

• use classroom and nontraditional instruments in

performing and creating music (a)

• construct instruments out of material not commonly

used for musical instruments (b)

• use current technology to manipulate sound (c)

• identify the various settings in which they hear music

and the various resources that are used to produce music

during a typical week; explain why the particular type of

music was used (d)

• demonstrate appropriate audience behavior, including

attentive listening, in a variety of musical settings in and

out of school (e)

• discuss ways that music is used by various members of

the community (f).
Theatre

2. Students will know the basic tools, media, and

techniques involved in theatrical production. Students

will locate and use school, community, and

professional resources for theatre experiences.

Students will understand the job opportunities

available in all aspects of theatre.

Students:

• visit theaters, theatre-related facilities, and/or touring

companies to observe aspects of theatrical production (a)

• use the library/media center of their school or

community to find story dramatization material or other

theatre-related materials and to view videotapes of

performances (b)

• attend theatrical performances in their school and

demonstrate appropriate audience behavior (c)

• speak with theatre professionals about how they prepare

for and perform their jobs (d).

Visual Arts

2. Students will know and use a variety of visual arts

materials, techniques, and processes. Students will

know about resources and opportunities for

participation in visual arts in the community

(exhibitions, libraries, museums, galleries) and use

appropriate materials (art reproductions, slides, print

materials, electronic media). Students will be aware of

vocational options available in the visual arts.

Students:

• understand the characteristics of various mediums

(two-dimensional, three-dimensional, electronic images)

in order to select those that are appropriate for their

purposes and intent (a)

• develop skills with electronic media as a means of

expressing visual ideas (b)

• know about some cultural institutions (museums and

galleries) and community opportunities (art festivals) for

looking at original art and talking to visiting artists, to

increase their understanding of art (c)

• give examples of adults who make their livings in the

arts professions (d).
Intermediate

Dance

2. Students will know how to access dance and dancerelated

material from libraries, resource centers,

museums, studios, and performance spaces. Students

will know various career possibilities in dance and

recreational opportunities to dance. Students will

attend dance events and participate as appropriate

within each setting.

Students:

• demonstrate knowledge of sources for understanding

dance technologies: live, print, video, computer, etc. (a)

• demonstrate knowledge of how human structure and

function affect movement in parts of dances and dances

that they know or have choreographed (b)

• demonstrate knowledge of audience/performer

responsibilities and relationships in dance (c)

• demonstrate knowledge of differences in performance

venue and the events presented in each (d).

Music

2. Students will use traditional instruments, electronic

instruments, and a variety of nontraditional sound

sources to create and perform music. They will use

various resources to expand their knowledge of

listening experiences, performance opportunities,

and/or information about music. Students will identify

opportunities to contribute to their communities’

music institutions, including those embedded in other

institutions (church choirs, industrial music

ensembles, etc.). Students will know the vocations and

avocations available to them in music.

Students:

• use traditional or nontraditional sound sources,

including electronic ones, in composing and performing

simple pieces (a)

• use school and community resources to develop

information on music and musicians (b)

• use current technology to create, produce and

record/playback music (c)

• identify a community-based musical interest or role and

explain the skills, knowledge, and resources necessary to

pursue the interest or adopt the role (d)

• demonstrate appropriate listening and other

participatory responses to music of a variety of genres

and cultures (e)

• investigate some career options related to their musical

interests (f).
Theatre

2. Students will know the basic tools, media, and

techniques involved in theatrical production. Students

will locate and use school, community, and

professional resources for theatre experiences.

Students will understand the job opportunities

available in all aspects of theatre.

Students:

• visit theatre technology facilities, including the local high

school facility, and interact with professionals and

theatre students to learn about theatre technology (e.g.,

lighting, staging, sound, etc.) (a)

• use the school or community library/media centers and

other resources to develop information on various

theatre-related topics (b)

• know about local theatrical institutions, attend

performances in school and in the community, and

demonstrate appropriate audience behavior (c)

• discuss vocations/avocations with theatre professionals

and identify the skills and preparation necessary for

theatre vocations/avocations (d).

Visual Arts

2. Students will know and use a variety of visual arts

materials, techniques, and processes. Students will

know about resources and opportunities for

participation in visual arts in the community

(exhibitions, libraries, museums, galleries) and use

appropriate materials (art reproductions, slides, print

materials, electronic media). Students will be aware of

vocational options available in the visual arts.

Students:

• develop skills with a variety of art materials and

competence in at least one medium (a)

• use the computer and other electronic media as

designing tools and to communicate visual ideas (b)

• take advantage of community opportunities and cultural

institutions to learn from professional artists, look at

original art, and increase their understanding of art (c)

• understand the variety of careers related to the visual

arts and the skills necessary to pursue some of them (d).

Standard 3—Responding to and Analyzing Works of Art

Elementary

Dance

3. Students will express through written and oral

language their understanding, interpretation, and

evaluation of dances they see, do, and read about.

Students will acquire the critical vocabulary to talk

and write about a variety of dance forms.

Students:

• demonstrate knowledge of words and symbols (kinetic,

visual, tactile, aural and olfactory) that describe

movement (a)

• express to others their understanding of specific dance

performances, using appropriate language to describe

what they have seen and heard (b).

Music

3. Students will demonstrate the capacity to listen to

and comment on music. They will relate their critical

assertions about music to its aesthetic, structural,

acoustic, and psychological qualities. Students will use

concepts based on the structure of music’s content and

context to relate music to other broad areas of

knowledge. They will use concepts from other

disciplines to enhance their understanding of music.

Students:

• through listening, identify the strengths and weaknesses

of specific musical works and performances, including

their own and others’ (a)

• describe the music in terms related to basic elements

such as melody, rhythm, harmony, dynamics, timbre,

form, style, etc. (b)

• discuss the basic means by which the voice and

instruments can alter pitch, loudness, duration, and

timbre (c)

• describe the music’s context in terms related to its social

and psychological functions and settings (e.g., roles of

participants, effects of music, uses of music with other

events or objects, etc.) (d)

• describe their understandings of particular pieces of

music and how they relate to their surroundings (e).
Theatre

3. Students will reflect on, interpret, and evaluate

plays and theatrical performances, both live and

recorded, using the language of dramatic criticism.

Students will analyze the meaning and role of theatre

in society. Students will identify ways in which

drama/theatre connects to film and video, other arts,

and other disciplines.

Students:

• discuss their understanding, interpretation, and

evaluation of a theatrical performance, using basic

theatre terminology (a)

• identify the use of other art forms in theatre

productions (b)

• explain the relationship of theatre to film and video (c).

Visual Arts

3. Students will reflect on, interpret, and evaluate

works of art, using the language of art criticism.

Students will analyze the visual characteristics of the

natural and built environment and explain the social,

cultural, psychological, and environmental dimensions

of the visual arts. Students will compare the ways in

which a variety of ideas, themes, and concepts are

expressed through the visual arts with the ways they

are expressed in other disciplines.

Students:

• explain their reflections about the meanings, purposes,

and sources of works of art; describe their responses to

the works and the reasons for those responses (a)

• explain the visual and other sensory qualities (surfaces,

colors, textures, shape, sizes, volumes) found in a wide

variety of art works (b)

• explain the themes that are found in works of visual art

and how the art works are related to other forms of art

(dance, music, theatre, etc.) (c)

• explain how ideas, themes, or concepts in the visual arts

are expressed in other disciplines (e.g., mathematics,

science, literature, social studies, etc.) (d).
Intermediate

Dance

3. Students will express through written and oral

language their understanding, interpretation, and

evaluation of dances they see, do, and read about.

Students will acquire the critical vocabulary to talk

and write about a variety of dance forms.

Students:

• demonstrate knowledge of the technical language used in

discussing dance performances (a)

• demonstrate knowledge of choreographic principles and

processes (b)

• express to others their understanding of specific dance

performances, including perceptions, descriptions,

analyses, interpretations, and evaluations (c).

Music

3. Students will demonstrate the capacity to listen to

and comment on music. They will relate their critical

assertions about music to its aesthetic, structural,

acoustic, and psychological qualities. Students will use

concepts based on the structure of music’s content and

context to relate music to other broad areas of

knowledge. They will use concepts from other

disciplines to enhance their understanding of music.

Students:

• through listening, analyze and evaluate their own and

others’ performances, improvisations, and compositions

by identifying and comparing them with similar works

and events (a)

• use appropriate terms to reflect a working knowledge of

the musical elements (b)

• demonstrate a basic awareness of the technical skills

musicians must develop to produce an aesthetically

acceptable performance (c)

• use appropriate terms to reflect a working knowledge of

social-musical functions and uses (appropriate choices of

music for common ceremonies and other events) (d)

• use basic scientific concepts to explain how

music-related sound is produced, transmitted through

air, and perceived (e)

• use terminology from music and other arts to analyze

and compare the structures of musical and other artistic

and literary works (f).
Theatre

3. Students will reflect on, interpret, and evaluate

plays and theatrical performances, both live and

recorded, using the language of dramatic criticism.

Students will analyze the meaning and role of theatre

in society. Students will identify ways in which

drama/theatre connects to film and video, other arts,

and other disciplines.

Students:

• use the techniques and vocabulary of theatre criticism,

both written and oral, to discuss theatre experiences and

improve individual and group performances (a)

• examine and discuss the use of other art forms in a

theatre production (b)

• explain how drama/theatre experiences relate to other

literary and artistic events (c).

Visual Arts

3. Students will reflect on, interpret, and evaluate

works of art, using the language of art criticism.

Students will analyze the visual characteristics of the

natural and built environment and explain the social,

cultural, psychological, and environmental dimensions

of the visual arts. Students will compare the ways in

which a variety of ideas, themes, and concepts are

expressed through the visual arts with the ways they

are expressed in other disciplines.

Students:

• discuss and write their analyses and interpretations of

their own works of art and the art of others, using

appropriate critical language (a)

• identify, analyze, and interpret the visual and sensory

characteristics that they discover in natural and

human-made forms (b)

• compare the ways ideas and concepts are communicated

through visual art with the various ways that those ideas

and concepts are manifested in other art forms (c).

• compare the ways ideas, themes, and concepts are

communicated through the visual arts in other

disciplines, and the various ways that those ideas,

themes, and concepts are manifested within the

discipline (d).
Standard 4—Understanding the Cultural Dimensions and Contributions of the Arts

Elementary

Dance 

4. Students will know dances from many cultures and

times and recognize their relationship to various

cultural, social, and historic contexts. Students will

recognize that dance is performed in many different

cultural settings and serves many functions in diverse

societies.

Students:

• identify basic dance movements that are typical of the

major world cultures (a)

• explain the settings and circumstances in which dance is

found in their lives and those of others, both past and present (b).

Music
4. Students will develop a performing and listening

repertoire of music of various genres, styles, and

cultures that represent the peoples of the world and

their manifestations in the United States. Students

will recognize the cultural features of a variety of

musical compositions and performances and

understand the functions of music within the culture.

Students:

• identify when listening, and perform from memory, a

basic repertoire of folk songs/dances and composed songs

from the basic cultures that represent the peoples of the

world (a)

• identify the titles and composers of well-known examples

of classical concert music and blues/jazz selections (b)

• identify the primary cultural, geographical, and

historical settings for the music they listen to and

perform (c).
Theatre

4. Students will gain knowledge about past and present

cultures as expressed through theatre. They will

interpret how theatre reflects the beliefs, issues, and

events of societies past and present.

Students:

• dramatize stories and folk tales from various cultures (a)

• engage in drama/theatre activities including music,

dance, and games which reflect other cultures and ethnic

groups (b)

• discuss how classroom theatre activities relate to their

lives (c).

Visual Arts

4. Students will explore art and artifacts from various

historical periods and world cultures to discover the

roles that art plays in the lives of people of a given

time and place and to understand how the time and

place influence the visual characteristics of the art

work. Students will explore art to understand the

social, cultural, and environmental dimensions of

human society.

Students:

• look at and discuss a variety of art works and artifacts

from world cultures to discover some important ideas,

issues, and events of those cultures (a)

• look at a variety of art works and artifacts from diverse

cultures of the United States and identify some

distinguishing characteristics (b)

• create art works that show the influence of a particular

culture (c).
Intermediate

Dance

4. Students will know dances from many cultures and

times and recognize their relationship to various

cultural, social, and historic contexts. Students will

recognize that dance is performed in many different

cultural settings and serves many functions in diverse

societies.

Students:

• identify the major dance forms of specific world cultures

past and present (a)

• identify some of the major dance artists from diverse

cultures (b)

• show how specific dance forms are related to the culture

from which they come (c).

Music

4. Students will develop a performing and listening

repertoire of music of various genres, styles, and

cultures that represent the peoples of the world and

their manifestations in the United States. Students

will recognize the cultural features of a variety of

musical compositions and performances and

understand the functions of music within the culture.

Students:

• identify the cultural contexts of a performance or

recording and perform (with movement, where culturally

appropriate) a varied repertoire of folk, art, and

contemporary selections from the basic cultures that

represent the peoples of the world (a)

• identify from a performance or recording the titles and

composers of well-known examples of classical concert

music and blues/jazz selections (b)

• discuss the current and past cultural, social, and

political uses for the music they listen to and perform (c)

• in performing ensembles, read and perform repertoire in a

culturally authentic manner (d).
Theatre

4. Students will gain knowledge about past and

present cultures as expressed through theatre. They

will interpret how theatre reflects the beliefs, issues,

and events of societies past and present.

Students:

• improvise scenes based on information about various cultures

(a)

• create intercultural celebrations using props, settings,

and costumes (b)

• explain how drama/theatre experiences relate to themselves

and others (c).

Visual Arts

4. Students will explore art and artifacts from various

historical periods and world cultures to discover the

roles that art plays in the lives of people of a given

time and place and to understand how the time and

place influence the visual characteristics of the art

work. Students will explore art to understand the

social, cultural, and environmental dimensions of

human society.

Students:

• demonstrate how art works and artifacts from diverse

world cultures reflect aspects of those cultures (a)

• demonstrate the ways in which some particular art

works and artifacts reflect important aspects of the

diverse cultures of the United States (b)

• create art works that reflect a particular historical period

of a culture (c).
Standard 1—Personal Health and Fitness
Elementary

Health Education
1. Students will understand human growth and

development and recognize the relationship between

behaviors and healthy development. They will

understand ways to promote health and prevent

disease and will demonstrate and practice positive

health behaviors.

Students:

• know how basic body systems work and interrelate in

normal patterns of growth and development

• possess basic knowledge and skills which support

positive health choices and behaviors

• understand how behaviors such as food selection,

exercise, and rest affect growth and development

• recognize influences which affect health choices and

behaviors

• know about some diseases and disorders and how they

are prevented and treated

• practice and support others in making healthy choices.

Physical Education
1. Students will perform basic motor and manipulative

skills. They will attain competency in a variety of

physical activities and proficiency in a few select

complex motor and sports activities. Students will

design personal fitness programs to improve

cardiorespiratory endurance, flexibility, muscular

strength, endurance, and body composition.

Students:

• participate in physical activities (games, sports,

exercises) that provide conditioning for each fitness area

• develop physical fitness skills through regular practice,

effort, and perseverance

• demonstrate mastery of fundamental motor, nonlocomotor,

and manipulative skills, and understand

fundamental principles of movement

• understand the effects of activity on the body, the risks

associated with inactivity, and the basic components of

health-related fitness (cardiovascular, muscle strength,

muscle endurance, flexibility, and body composition)

• demonstrate and assess their fitness by performing

exercises or activities related to each health-related

fitness component, and establish personal goals to

improve their fitness

• understand the relationship between physical activity

and individual well being.

Family and Consumer Sciences
1. Students will use an understanding of the elements

of good nutrition to plan appropriate diets for

themselves and others. They will know and use the

appropriate tools and technologies for safe and

healthy food preparation.

Students:

• understand the importance of nutritious food and how it

contributes to good health, make simple nutritious food

choices, and assist with basic food preparation

• use simple household tools safely to perform a variety of

everyday tasks

• recognize how a family contributes to personal health.

Intermediate

Health Education Physical Education
1. Students will understand human growth and

development and recognize the relationship between

behaviors and healthy development. They will

understand ways to promote health and prevent

disease and will demonstrate and practice positive

health behaviors.

Students:

• integrate knowledge of basic body systems with an

understanding of the changes that accompany puberty

• apply prevention and risk reduction strategies to

adolescent health problems

• demonstrate the necessary knowledge and skills to

promote healthy adolescent development

• analyze the multiple influences which affect health

decisions and behaviors.

Physical Education

1. Students will perform basic motor and manipulative

skills. They will attain competency in a variety of

physical activities and proficiency in a few select

complex motor and sports activities. Students will

design personal fitness programs to improve

cardiorespiratory endurance, flexibility, muscular

strength, endurance, and body composition.

Students:

• demonstrate competency in a variety of physical activities

(games, sports, exercises) that provide conditioning for

each fitness area

• know that motor skills progress in complexity and need to

be used in the context of games and sports with additional

environmental constraints

• combine and integrate fundamental skills and adjust technique

based on feedback, including self-assessment

• understand the relationship between physical activity

and the prevention of illness, disease, and premature

death

• develop and implement a personal fitness plan based on

self-assessment and goal setting, understand physiological

changes that result from training, and understand the

health benefits of regular participation in activity

• develop leadership, problem solving, cooperation, and team

work by participating in group activities.

Family and Consumer Sciences
Standard 1

1. Students will use an understanding of the elements

of good nutrition to plan appropriate diets for

themselves and others. They will know and use the

appropriate tools and technologies for safe and

healthy food preparation.

Students:

• understand the relationships among diet, health, and

physical activities; evaluate their own eating patterns;

and use appropriate technology and resources to make

food selections and prepare simple, nutritious meals

• apply principles of food safety and sanitation

• recognize the mental, social, and emotional aspects of

good health

• apply decision making process to dilemmas related to

personal health.

Standard 2—A Safe and Healthy Environment

Elementary

Health Education
1. Students will demonstrate personally and socially

responsible behaviors. They will care for and respect

themselves and others. They will recognize threats to

the environment and offer appropriate strategies to

minimize them.

Students:

• understand basic safety rules

• recognize potentially dangerous situations and know how

to avoid or reduce their risk

• know some personal and social skills which contribute to

individual safety

• recognize characteristics of the environment that

contribute to health.

Physical Education

1. Students will demonstrate responsible personal and

social behavior while engaged in physical activity.

They will understand that physical activity provides

the opportunity for enjoyment, challenge, selfexpression,

and communication. Students will be able

to identify safety hazards and react effectively to

ensure a safe and positive experience for all

participants.

Students:

• contribute to a safe and healthy environment by

observing safe conditions for games, recreation, and

outdoor activities

• come to know and practice appropriate participant and

spectator behaviors to produce a safe and positive

environment

• work constructively with others to accomplish a variety

of goals and tasks

• know how injuries from physical activity can be

prevented or treated

• demonstrate care, consideration, and respect of self and

others during physical activity.

Family and Consumer Sciences

1. Students will know the basic principles of home and

community safety. They can demonstrate the skills

necessary to maintain their homes and workplaces in a

safe and comfortable condition. They can provide a

safe and nurturing environment for themselves and

others.

Students:

• understand some basic requirements of nurturing people

of various ages, and demonstrate appropriate ways to

interact with them

• know some conditions necessary for a safe and healthy

home and school environment and recognize the various

ways individuals contribute to that environment.

Intermediate

Health Education 

1. Students will demonstrate personally and socially

responsible behaviors. They will care for and respect

themselves and others. They will recognize threats to

the environment and offer appropriate strategies to

minimize them.

Students:

• assess potentially dangerous situations and demonstrate

the skills to avoid or reduce their risks

• demonstrate personal and social skills which enhance

personal health and safety

• understand the need for personal involvement in

improving the environment.

Physical Education
1. Students will demonstrate responsible personal and

social behavior while engaged in physical activity.

They will understand that physical activity provides

the opportunity for enjoyment, challenge, selfexpression,

and communication. Students will be able

to identify safety hazards and react effectively to

ensure a safe and positive experience for all

participants.

Students:

• understand the risks of injury if physical activity is performed

incorrectly or performed in extreme

environmental conditions, and recognize the importance

of safe physical conditions (equipment, facilities) as well

as the emotional conditions essential for safety

• develop skills of cooperation and collaboration, as well as

fairness, sportsmanship, and respect for others

• work constructively with others to accomplish a goal in a

group activity, demonstrating consideration for others

involved

• understand the physical and environmental dangers

associated with particular activities and demonstrate

proper procedures for safe participation in games,

sports, and recreational pursuits

• understand the role of physical activity, sport, and games

as a balance between cooperative and competitive

behaviors and as a possible arena in which to develop

and sharpen leadership and problem solving skills, and

understand the physical, emotional, and social benefits of

participation in physical activities.

Family and Consumer Sciences
1. Students will know the basic principles of home and

community safety. They can demonstrate the skills

necessary to maintain their homes and workplaces in a

safe and comfortable condition. They can provide a

safe and nurturing environment for themselves and

others.

Students:

• demonstrate the principles of safe and healthy child care

• know the basics of managing a safe and healthy home

• use age-appropriate techniques to select and maintain

clothing.
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Standard 1: Foundations 

Special educators understand the field as an evolving and changing discipline based on philosophies, evidence-based principles and theories, relevant laws and policies, diverse and historical points of view, and human issues that have historically influenced and continue to influence the field of special education and the education and treatment of individuals with exceptional needs both in school and society. Special educators understand how these influence professional practice, including assessment, instructional planning, implementation, and program evaluation. Special educators understand how issues of human diversity can impact families, cultures, and schools, and how these complex human issues       can interact with issues in the delivery of special education services.  They understand the relationships of organizations of special education to the organizations and functions of schools, school systems, and other agencies. Special educators use this knowledge as a ground upon which to construct their own personal understandings and philosophies of special education.      

Standard 2: Development and Characteristics of Learners 

Special educators know and demonstrate respect for their students first as unique human beings. Special educators understand the similarities and differences in human development and the characteristics between and among individuals with and without exceptional learning needs (ELN).  Moreover, special educators understand how exceptional conditions can interact with the domains of human development and they use this knowledge to respond to the varying       abilities and behaviors of individual’s with ELN. Special educators understand how the experiences of individuals with ELN can impact families, as well as the individual’s ability to learn, interact socially, and live as fulfilled contributing members of the community. 

Standard 3: Individual Learning Differences 

Special educators understand the effects that an  exceptional condition can have on an individual’s learning in school and throughout life. Special educators       understand that the beliefs, traditions, and values across and within cultures can affect relationships among and between students, their families, and the school community. Moreover, special educators are active and resourceful in seeking to understand how primary language, culture, and familial backgrounds interact with the individual’s exceptional condition to impact the individual’s academic and social abilities, attitudes, values, interests, and career options. The understanding of  these learning differences and their possible interactions provide the foundation upon which special educators individualize instruction to       provide meaningful and challenging learning for individuals with ELN.  

Standard 4: Instructional Strategies 

Special educators possess a repertoire of evidence-based instructional strategies to individualize instruction for individuals with ELN. Special educators select, adapt, and use these instructional strategies to promote challenging learning results in general and special curricula and to appropriately modify learning environments for individuals with ELN. They enhance the learning of critical thinking, problem solving, and performance skills of individuals with ELN, and increase their self-awareness, self-management, self-control, self-reliance, and self-esteem. Moreover, special educators emphasize the development, maintenance, and generalization of knowledge and skills across environments, settings, and the lifespan.  

Standard 5: Learning Environments and Social Interactions 

Special educators actively create learning environments for individuals with ELN that foster cultural understanding, safety and emotional well being, positive social interactions, and active engagement of individuals with ELN. In addition, special educators foster environments in which diversity is valued and individuals are taught to live harmoniously and productively in a culturally diverse world. Special       educators shape environments to encourage the independence, self-motivation, self-direction, personal empowerment, and self-advocacy of individuals with ELN. Special educators help their general education colleagues integrate individuals with ELN in regular environments and engage them in meaningful learning activities and interactions. Special educators use direct motivational and instructional interventions with individuals with ELN to teach them to respond effectively to current expectations. When necessary, special educators can safely intervene with individuals with ELN in crisis. Special educators coordinate all these efforts and provide guidance and direction to paraeducators and others,   such as classroom volunteers and tutors.  

Standard 6: Language 

Special educators understand typical and atypical language development and the ways in which exceptional conditions can interact with an individual’s experience with and use of language. Special educators use individualized strategies to enhance language development and teach communication skills to individuals with ELN. Special educators are familiar with augmentative, alternative, and assistive technologies to support and enhance communication of individuals with exceptional needs.  Special educators match their communication methods to an individual’s language proficiency and cultural and linguistic differences. Special       educators provide effective language models, and they use communication       strategies and resources to facilitate understanding of subject matter for       individuals with ELN whose primary language is not English. 

Standard 7: Instructional Planning 

Individualized decision-making and instruction is at the center of special education practice. Special educators develop long-range individualized instructional plans anchored in both general and special curricula. In addition, special educators systematically translate these individualized plans into carefully selected shorter-range goals and objectives taking into consideration an individual’s abilities and needs, the learning environment, and a myriad of cultural and linguistic factors. Individualized instructional plans emphasize explicit modeling and efficient guided practice to assure acquisition and fluency through       maintenance and generalization. Understanding of these factors as well as       the implications of an individual’s exceptional condition, guides the special educator’s selection, adaptation, and creation of materials, and the use of powerful instructional variables. Instructional plans are modified based on ongoing analysis of the individual’s learning progress. Moreover, special educators facilitate this instructional planning in a collaborative context including the individuals with exceptionalities, families, professional colleagues, and personnel from other agencies as appropriate. Special educators also develop a variety of individualized transition plans, such as transitions from preschool to       elementary school and from secondary settings to a variety of postsecondary work and learning contexts. Special educators are comfortable using appropriate technologies to support instructional planning and individualized instruction. 

Standard 8: Assessment 

Assessment is integral to the decision-making and teaching of special educators and special educators use multiple types of assessment information for a variety of educational decisions. Special educators use the results of assessments to help identify exceptional learning needs and to develop and implement individualized instructional programs, as well as to adjust instruction in response to ongoing learning progress. Special educators understand the legal policies and ethical principles of measurement and assessment related to referral, eligibility, program planning, instruction, and placement for individuals with ELN,      including those from culturally and linguistically diverse backgrounds.  Special educators understand measurement theory and practices for addressing issues of validity, reliability, norms, bias, and interpretation of assessment results. In addition, special educators understand the appropriate use and limitations of various types of assessments. Special educators collaborate with families and other colleagues to assure non-biased, meaningful assessments and       decision-making. Special educators conduct formal and informal assessments       of behavior, learning, achievement, and environments to design learning       experiences that support the growth and development of individuals with       ELN. Special educators use assessment information to identify supports and       adaptations required for individuals with ELN to access the general       curriculum and to participate in school, system, and statewide assessment       programs. Special educators regularly monitor the progress of individuals       with ELN in general and special curricula. Special educators use appropriate technologies to support their assessments. 

Standard 9: Professional and Ethical Practice 

Special educators are guided by the profession’s ethical and professional practice standards. Special educators practice in multiple roles and complex situations across wide age and developmental ranges. Their practice requires ongoing attention to legal matters along with serious professional and ethical considerations. Special educators engage in professional activities and participate in learning communities that benefit individuals with ELN, their families, colleagues, and their own professional growth. Special educators view themselves as lifelong learners and regularly reflect on and adjust their practice. Special educators are aware of how their own and others attitudes, behaviors, and ways of communicating can influence their practice. Special educators       understand that culture and language can interact with exceptionalities, and are sensitive to the many aspects of diversity of individuals with ELN and their families. Special educators actively plan and engage in activities that foster their professional growth and keep them current with evidence-based best practices. Special educators know their own limits of practice and practice within them. 

Standard 10: Collaboration 

Special educators routinely and effectively collaborate with families, other educators, related service providers, and personnel from community agencies in culturally responsive ways. This collaboration assures that the needs of individuals with ELN are addressed throughout schooling. Moreover, special educators embrace their special role as advocate for individuals with ELN. Special educators promote and advocate the learning and well being of individuals with ELN across a wide range of settings and a range of different learning experiences. Special educators are viewed as specialists by a myriad of people who actively seek their collaboration to effectively include and teach individuals with ELN. Special educators are a resource to their colleagues in understanding the laws and policies relevant to Individuals with ELN. Special educators use collaboration to facilitate the successful transitions of individuals with ELN across settings and services. 

Workshop One

· Explanation of syllabus and lesson plan formats.  Review of observation grading sheet and district referrals and process.

Workshop Two

· Short answer test on direct instruction (ch.8) and classroom management chapters (ch.5). First day of school.

Workshop Three 

· Problem solving in the classroom- What to do if…

Workshop Four

· Feedback from the classroom, including self-awareness issues and teaching performance highlights 

HARDWARE/SOFTWARE/MATERIALS REQUIREMENTS

Instructor Resource Materials

· Videos-teaching performance

COURSE REQUIREMENTS

Copy of acceptance into education concentration form and up-to-date transcript.  Attendance at all workshops.  The only excused absences are with doctor’s note or with approval of department chairman.  Required additional written assignment must be completed in event of excused absence.  One test on both the direct instruction (ch.8) and classroom management chapters (ch.5).

Accreditation form completed and submitted to Dr. Zelasko.  Hours do not begin until             Dr. Zelasko receives this form.

2 Field Experience Anecdotal Logs during 100 hours in special education.

Curriculum materials form during 100 hours in special education.

Discussion form during 100 hours in special education.

Behavior management form during 100 hours in special education.

Student misbehavior form during 100 hours in special education.

1 Field Experience Anecdotal Log during 50 hours in general education.

Cognitive processing form during 50 hours in general education.

Unstable periods form during 50 hours in general education.

Time sheets

Visit by college supervisor.

Best lesson ever critique.

Educational Resume.

Cooperating teacher rating sheet.

Logs of hours and activities are maintained by all students, to be reviewed by the Coordinator.

Written assignments require careful observation of cooperating teachers  and children as well as reflection on the application of course work to the classroom.

Logs of hours and activities are maintained by all students, to be reviewed by the Coordinator.

Written assignments require careful observation of cooperating teachers  and children as well as reflection on the application of course work to the classroom.  (Originally in Course Description at the beginning of the syllabus.)

Very difficult to follow this section.  Is it a combination of prerequisites to register for the course and requirements once in the course?  The list either needs to be elaborated on or deleted and put in additional course materials (e.g. a field experience handbook).

GRADING GUIDELINES

Unexcused absences from workshops can result in grade reduction

A.
Observation forms                                                                  

55%

B.
Best lesson ever critique                                                         
20%

C.
Cooperating teacher rating sheet                                            

25%

METHODOLOGY

This course involves teaching observation, discussion, workshops, written assignments, record keeping and evaluation of behaviors that represent professional appropriateness.

Videos will be used to demonstrate model lessons.
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