 TOURO COLLEGE
School of Education and Psychology, Graduate Division
M.S. in Education and Special Education

General Pedagogical Core Course

Syllabus: EdSE 600, History & Philosophy of Education and Special Education
Course Description

This course focuses on: the historical, social, and philosophical roots of contemporary educational theory and practice; the study of ancient Greek literature, early Jewish, Christian, and Muslim writings, philosophical developments in the Renaissance, Reformation, and revolutionary periods as they pertain to educational theory and practice; social, cultural and ideological forces that have shaped educational policies in modern Europe and the United States; and current debates on meeting the wide range of educational, social, and emotional needs of students from diverse communities. (3 credits)
Program Mission in Education & Special Education

The mission of the program is to educate, train and graduate individuals who embody and promote excellence in education. We accomplish this through aiding in students’ development of the tools of effective thinking and learning, focused through essential components of the theory and practice of teaching. We hold that the primary goal of learning is to develop the skills and passion for further learning. The mission of our program therefore includes fostering in students the means and desire to seek ongoing professional development through independent learning opportunities as well as through formal education. 

All persons are capable of developing their intellectual potential to higher levels. Our mission is to nurture this development in our students and provide them with the means and encouragement to do the same with their students. We accomplish this through fostering interaction with strong theoretical knowledge, and then facilitating experiential development through students putting this knowledge into practice in authentic classroom situations. Interwoven into students’ learning and practice experiences is a dedication to multiculturalism, diversity, and global awareness; we instill in our graduates a commitment to bring the benefits of education to all children, adolescents, and adults, regardless of individual differences or special needs. To facilitate these goals, we foster technological literacy in our students towards the purpose of them empowering their own students with these skills.

Goal One- Theory and Research: Students will explore theoretical and conceptual frameworks such as philosophy and social theory that inform a modern understanding of education. Students will go on to critically analyze these areas and integrate them into a larger understanding of educational practice.

Students will be able to:

1. Explain principles of effective instruction

2. Present effective lessons, drawing on both theoretical knowledge and knowledge of standards and requirements

3. Analyze and discuss basic principles of cognitive education as they relate to child development and learning

4. Apply knowledge of child development and learning to creation of developmentally appropriate and effective instructional tools

5. Create and present effective lessons that reflect a synthesis of theoretical and content knowledge

6. Analyze texts for validity of reasoning and drawing of inferences

7. Analyze and use research literature in the field of education and related disciplines

8. Combine varied elements of their course of study to produce a final culminating practicum project 

Goal Two- Multiculturalism, Globalism and Diversity: Students will appreciate the implications of living in a global society. Further, students will demonstrate knowledge and competency in issues of diversity related to culture, gender, and ability within America. Students will encourage such interest and appreciation in the learners with whom they work. Students will relate globalism, diversity and multiculturalism to their professional role and explore these areas both within an academic context and through the real-life situations of teaching.


Students will be able to:

1. Interpret multiple perspectives held by different cultures on ways of understanding the world and themselves

2. Demonstrate through writing and discussion, appreciation for cultures that differ in important respects from the student’s own culture

3. Encourage the exploration of global, diversity and multicultural issues among their peers and students

4. Analyze and critique the implications for teaching and learning within diverse and culturally varied school settings

5. Apply multicultural and diversity training to the creation of strategies for class environment, management, pedagogy and course planning

6. Reflect on and analyze their thinking and professional awareness for biases and prejudices in the context of what they learn about other cultures

7. Within field experience and practicum courses, apply enhanced knowledge of global, diversity and multicultural issues in real classroom situations

Goal Three-Learners with Special Needs: Students will appreciate issues and concerns specific to learners with special needs. This encompasses special education, gifted and at-risk learners. Further, students will apply this knowledge to develop plans of action for meeting the needs of these students that are in alignment with federal, state and local standards and requirements as well as current accepted theory.

Students will be able to:

1. Explain the relationship of special education theories, such as differentiation of instruction to fundamental areas of pedagogy such as: instructional planning, classroom management, and the act of teaching

2. Analyze the effectiveness of specific tools such as life-space interviews, and behavior contracts in effectively addressing problem behavior of individual children

3. Synthesize theory with specific mandates such as NYSED alternate assessment performance indicators to formulate strategies for addressing special learners’ needs 

4. Describe and evaluate the relationship between principles of special education and general  principles of education such as cognitive theory

5. Formulate robust goal-oriented pedagogical practices for students based on effective use of IEP’s 

6. Demonstrate knowledge of critical legislation such as IDEA and Section 504 and the impact of concomitant concepts such as FAPE and LRE 

7. Apply relevant local, state and national standards, such as Council for Exceptional Children (CEC) standards to developing strategies in key areas such as assessment, classroom management and lesson planning

Goal Four- Technological Literacy: Students will achieve technological literacy towards the purpose of effectively implementing technology in instructional practices and related areas. 

Students will be able to:

1.     Demonstrate knowledge and use of technology for instructional purposes.

2.     Apply technology in academic research, planning, and organization

3.     Describe the nature and use of appropriate assistive technology in meeting the needs of special education students

4. Apply technology to developing strategies in essential areas of pedagogy such as: instructional planning, classroom management, and the act of teaching

5. Understand and use technology, including assistive technology, for instruction and for assisting all children with gaining access to the curriculum

6. Comprehend the rapidly changing nature of technology and the need for ongoing learning to maintain technological literacy

Goal Five-Application of Professional Learning: Students will integrate knowledge gained through their course work, field experience and practicum into authentic teaching situations. 

Students will be able to:

1. Enact effective lesson plans that accomplish lesson, unit and course objectives

2. Develop educationally significant assignments and projects that facilitate the accomplishment and measurement of lesson, unit and course objectives

3. Demonstrate principles of effective instruction within specific pedagogical content areas

4. Relate classroom practice and planning to relevant standards (CEC, NYSED Content, NAEYC) and demonstrate alignment with standards

5. Apply educational and content-specific theories to advance key areas of pedagogy, such as instructional planning, classroom management, and the act of teaching

6. Design and implement effective one-on-one intervention strategies with special needs and at-risk students

The relationship of the course to the Program’s mission and conceptual framework is addressed in the accompanying document.

Student Learning Outcomes

Students will demonstrate ability to:

·   -1-summarize contemporary and historical theories of educational philosophy

·   -2-apply the methods and tools with which the history and philosophy of

             education is studied to historical and contemporary discussions and debates

·  -3-describe ways in which educational philosophy influences the formal

            educational systems in a society

·   -4-explain mutual influences between the social environment and 

             education/schooling

·   -5-summarize the history of childhood education and the treatment of 

             exceptional children throughout Western history

·   -6-distinguish similarities and differences among educational philosophies and

             educational practices of different historical periods

·   -7-explain the relevance of earlier views on education to current discussion and

             debate

·   -8-summarize current discussion and debates on the nature of critical thinking

             and information literacy and their place in education and schooling


  -9-discuss implications of technology for philosophy of education

·  -10-give an account of differing views on the moral education of children

·  -11-describe various positions in debates on multiculturalism in education

·  -12-participate in class discussion in a spirit of professional inquiry and with a

             respect for differences of opinion

· -13-explain how a sense of professionalism and social responsibility relate to the

             role and functions of teachers

The following represent the relevant standards to the course and its objectives from New York State, the Council for Exceptional Children, and/or the National Association of the Education of Young Children.
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Standard 1: Foundations 

Special educators understand the field as an evolving and changing discipline based on philosophies, evidence-based principles and theories, relevant laws and policies, diverse and historical points of view, and human issues that have historically influenced and continue to influence the field of special education and the education and treatment of individuals with exceptional needs both in school and society. Special educators understand how these influence professional practice, including assessment, instructional planning, implementation, and program evaluation. Special educators understand how issues of human diversity can impact families, cultures, and schools, and how these complex human issues       can interact with issues in the delivery of special education services.  They understand the relationships of organizations of special education to the organizations and functions of schools, school systems, and other agencies. Special educators use this knowledge as a ground upon which to construct their own personal understandings and philosophies of special education.      (Outcomes 1-7)

Standard 2: Development and Characteristics of Learners 

Special educators know and demonstrate respect for their students first as unique human beings. Special educators understand the similarities and differences in human development and the characteristics between and among individuals with and without exceptional learning needs (ELN).  Moreover, special educators understand how exceptional conditions can interact with the domains of human development and they use this knowledge to respond to the varying       abilities and behaviors of individual’s with ELN. Special educators understand how the experiences of individuals with ELN can impact families, as well as the individual’s ability to learn, interact socially, and live as fulfilled contributing members of the community. (Outcomes 5, 7)

Standard 3: Individual Learning Differences 

Special educators understand the effects that an  exceptional condition can have on an individual’s learning in school and throughout life. Special educators       understand that the beliefs, traditions, and values across and within cultures can affect relationships among and between students, their families, and the school community. Moreover, special educators are active and resourceful in seeking to understand how primary language, culture, and familial backgrounds interact with the individual’s exceptional condition to impact the individual’s academic and social abilities, attitudes, values, interests, and career options. The understanding of  these learning differences and their possible interactions provide the foundation upon which special educators individualize instruction to       provide meaningful and challenging learning for individuals with ELN.  

(Outcomes 5,7, 11)

Standard 9: Professional and Ethical Practice 

Special educators are guided by the profession’s ethical and professional practice standards. Special educators practice in multiple roles and complex situations across wide age and developmental ranges. Their practice requires ongoing attention to legal matters along with serious professional and ethical considerations. Special educators engage in professional activities and participate in learning communities that benefit individuals with ELN, their families, colleagues, and their own professional growth. Special educators view themselves as lifelong learners and regularly reflect on and adjust their practice. Special educators are aware of how their own and others attitudes, behaviors, and ways of communicating can influence their practice. Special educators       understand that culture and language can interact with exceptionalities, and are sensitive to the many aspects of diversity of individuals with ELN and their families. Special educators actively plan and engage in activities that foster their professional growth and keep them current with evidence-based best practices. Special educators know their own limits of practice and practice within them. (Outcome 13)

NAEYC Standards for Early Childhood Professional Preparation

2001

5.  Becoming a professional 

Candidates identify and conduct themselves as members of the early childhood 

profession.  They know and use ethical guidelines and other professional standards related to early childhood practice.  They are continuous, collaborative learners who demonstrate knowledge, reflective, and critical perspectives on their work, making informed decisions that integrate knowledge from a variety of sources.  They are informed advocates for sound educational practices and policies. (Outcome 13)
Requirements
Absences: Weekday classes: One absence is permitted. If a student is absent a second time, an additional assignment is required. If a student is absent a third time, the student must drop the course. Sunday classes: One absence permitted, but only with an additional assignment completed. If a student is absent more than once, the student must drop the course.  

Completion of all assigned readings

Completion of papers, exams, and projects

Suggested Texts

Classic and Contemporary Readings in the Philosophy of Education, edited by Steven M. Cahn, McGraw Hill (1997 or most recent edition).

Historical and Philosophical Foundations of Education, Fourth Edition, by Gerald L. Gutek, Pearson, 2005.

Philosophy of Education, by Nel Noddings, Westview Press, 1998.

On Education, by Harry Brighouse, Routledge, 2006.

Philosophy of Education in Historical Perspective, Second Edition, by Adrian M. Dupuis and Robin L. Gordon, University Press of America, 1997.

The Mayfield Anthology of Western Philosophy, edited by Daniel Kolak, Mayfield Publishing Company, most recent edition.

Suggested Methods

Class will be conducted in lecture format with probing questions and small-group discussions using case studies, related literature and other media.  

Suggested Technology

The use of technology as a mode of teaching and learning is encouraged, particularly as a model for potential teachers to use technology in their own instruction.

1) Blackboard for posting of assignments, announcements, discussion groups

2) Use of Power Point, where appropriate, both for teaching of content and presentations by students

3) Use of video, where appropriate, for representation of course material

4) Use of internet-based topics and discussions, where appropriate during class  time

Suggested Evaluation
Papers 70%; final exam 30%.

Suggested Assignments

  Papers are to be typed, doubled spaced, and done in accordance with APA or MLA style. 

1- Paper One will explore Ancient Greek attitudes toward women, wealth, family, parents, children, education, and slavery in 8-10 pages.

2- Paper Two will discuss in 8-10 pages how one of the philosophies studied might be applied to setting up an educational system or school today.

(Students should meet with the instructor to discuss progress on the assignments.) 

Assignments/evaluations should indicate their relationship to student learning outcomes and, where appropriate, NYS learning standards and CEC and NAEYC standards.

Suggested Topical Outline

The nature of philosophy and its approach to the study of education

The relationship between education and social/cultural change 

The Greek culture: Man and morality

Plato on education

Aristotle and character education 

Education in the Roman Empire 

Medieval education and the thought of Maimonides and Aquinas  

Locke vs. Rousseau on education

Kant and moral education 

Classicism vs. romanticism on education: The Mirror and the Lamp

20th Century: Pragmatism and Existentialism

The Analytic Movement: post war philosophy and its effect on education

Piaget and Vygotsky

Deconstructionists: movements to the left and interpretations of education

Critical thinking, information literacy and their place in education

Standardization of education:  equality vs. uniqueness of individuals

The conservative/liberal divide in the philosophy of education, educational policy, & teaching

Perennial debates in education and their relationship to current concerns 

University Statement on Needed Accommodations or Adaptions

If you are a qualified student with a disability seeking accommodations under the Americans with Disability Act or Section 504, please see course instructor at the earliest possible time for special arrangements, seating, and other accommodations.

University Statement on Academic Honesty and Integrity

You are expected to behave with the highest level of academic integrity. Cheating and other forms of dishonesty will not be tolerated and will receive the proper disciplinary action from the college. Classroom behavior that interferes with the instructor’s ability to conduct the class or ability of students to benefit from the instruction will not be tolerated.  All beepers and cellular phones should be turned off while class is in session. You are expected to come to class prepared (having done the assigned reading) and ready to participate in class discussion. Following these guidelines will enable you to maximize your time spent in class.

All teacher education programs in New York State undergo periodic reviews by accreditation agencies and the State Education Department.  For these purposes, samples of students’ work are made available to those professionals conducting the review.  If you do not wish to have your work made available for these purposes, please let the professor know before the start of the second class.  Your cooperation is greatly appreciated.
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TOURO COLLEGE
School of Education and Psychology, Graduate Division

M.S. in Education and Special Education

General Pedagogical Core Course

Syllabus: EdSE 640, Assessment of Individual Differences in General Education and Special Education: A Socio-Cultural Perspective
Course Description

Note to instructors: While instructors may add topics, it is recommended they not remove key course descriptors.

This course focuses on: assessment in general education and special education within settings ranging in grade/age level from early childhood to high school. The topic areas covered are assessing individual differences in intelligence, learning potential, personality, motivation, and school achievement; management of data from assessment; monitoring of student progress through formative assessment; use of technology in assessment and scoring procedures, federal, state and local laws, mandates and requirements concerning accountability and assessment of exceptional and special education students; characteristics of standardized tests and interpretation of standard scores; the role of assessment in program design and informing instruction; assessment within early childhood settings; use of achievement tests; underlying concepts of assessment such as validity, reliability and efficiency; dynamic (or interactive) assessment; differences between static and dynamic assessment; the use of teacher-made informal tests; opportunities to observe and practice the use of achievement tests, curriculum-based assessment, and curriculum-oriented dynamic assessment approaches in classrooms. (3 credits). 
Program Mission in Education & Special Education

The mission of the program is to educate, train and graduate individuals who embody and promote excellence in education. We accomplish this through aiding in students’ development of the tools of effective thinking and learning, focused through essential components of the theory and practice of teaching. We hold that the primary goal of learning is to develop the skills and passion for further learning. The mission of our program therefore includes fostering in students the means and desire to seek ongoing professional development through independent learning opportunities as well as through formal education. 

All persons are capable of developing their intellectual potential to higher levels. Our mission is to nurture this development in our students and provide them with the means and encouragement to do the same with their students. We accomplish this through fostering interaction with strong theoretical knowledge, and then facilitating experiential development through students putting this knowledge into practice in authentic classroom situations. Interwoven into students’ learning and practice experiences is a dedication to multiculturalism, diversity, and global awareness; we instill in our graduates a commitment to bring the benefits of education to all children, adolescents, and adults, regardless of individual differences or special needs. To facilitate these goals, we foster technological literacy in our students towards the purpose of them empowering their own students with these skills.

PROGRAM GOALS AND STUDENT LEARNING OUTCOMES

Goal One- Theory and Research: Students will explore theoretical and conceptual frameworks such as philosophy and social theory that inform a modern understanding of education. Students will go on to critically analyze these areas and integrate them into a larger understanding of educational practice.

Students will be able to:

Explain principles of effective instruction

Present effective lessons, drawing on both theoretical knowledge and knowledge of standards and requirements

Analyze and discuss basic principles of cognitive education as they relate to child development and learning

Apply knowledge of child development and learning to creation of developmentally appropriate and effective instructional tools

Create and present effective lessons that reflect a synthesis of theoretical and content knowledge

Analyze texts for validity of reasoning and drawing of inferences

Analyze and use research literature in the field of education and related disciplines

Combine varied elements of their course of study to produce a final culminating practicum project 

Goal Two- Multiculturalism, Globalism and Diversity: Students will appreciate the implications of living in a global society. Further, students will demonstrate knowledge and competency in issues of diversity related to culture, gender, and ability within America. Students will encourage such interest and appreciation in the learners with whom they work. Students will relate globalism, diversity and multiculturalism to their professional role and explore these areas both within an academic context and through the real-life situations of teaching.


Students will be able to:

Interpret multiple perspectives held by different cultures on ways of understanding the world and themselves

Demonstrate through writing and discussion, appreciation for cultures that differ in important respects from the student’s own culture

Encourage the exploration of global, diversity and multicultural issues among their peers and students

Analyze and critique the implications for teaching and learning within diverse and culturally varied school settings

Apply multicultural and diversity training to the creation of strategies for class environment, management, pedagogy and course planning

Reflect on and analyze their thinking and professional awareness for biases and prejudices in the context of what they learn about other cultures

Within field experience and practicum courses, apply enhanced knowledge of global, diversity and multicultural issues in real classroom situations

Goal Three- Learners with Special Needs: Students will appreciate issues and concerns specific to learners with special needs. This encompasses special education, gifted and at-risk learners. Further, students will apply this knowledge to develop plans of action for meeting the needs of these students that are in alignment with federal, state and local standards and requirements as well as current accepted theory.

Students will be able to:

Explain the relationship of special education theories, such as differentiation of instruction to fundamental areas of pedagogy such as: instructional planning, classroom management, and the act of teaching

Analyze the effectiveness of specific tools such as life-space interviews, and behavior contracts in effectively addressing problem behavior of individual children

Synthesize theory with specific mandates such as NYSED alternate assessment performance indicators to formulate strategies for addressing special learners’ needs 

Describe and evaluate the relationship between principles of special education and general  principles of education such as cognitive theory

Formulate robust goal-oriented pedagogical practices for students based on effective use of IEP’s 

Demonstrate knowledge of critical legislation such as IDEA and Section 504 and the impact of concomitant concepts such as FAPE and LRE 

Apply relevant local, state and national standards, such as Council for Exceptional Children (CEC) standards to developing strategies in key areas such as assessment, classroom management and lesson planning

Goal Four- Technological Literacy: Students will achieve technological literacy towards the purpose of effectively implementing technology in instructional practices and related areas. 

Students will be able to:

Demonstrate knowledge and use of technology for instructional purposes.

Apply technology in academic research, planning, and organization

Describe the nature and use of appropriate assistive technology in meeting the needs of special education students

Apply technology to developing strategies in essential areas of pedagogy such as: instructional planning, classroom management, and the act of teaching

Understand and use technology, including assistive technology, for instruction and for assisting all children with gaining access to the curriculum

Comprehend the rapidly changing nature of technology and the need for ongoing learning to maintain technological literacy

Goal Five- Application of Professional Learning: Students will integrate knowledge gained through their course work, field experience and practicum into authentic teaching situations. 

Students will be able to:

Enact effective lesson plans that accomplish lesson, unit and course objectives

Develop educationally significant assignments and projects that facilitate the accomplishment and measurement of lesson, unit and course objectives

Demonstrate principles of effective instruction within specific pedagogical content areas

Relate classroom practice and planning to relevant standards (CEC, NYSED Content, NAEYC) and demonstrate alignment with standards

Apply educational and content-specific theories to advance key areas of pedagogy, such as instructional planning, classroom management, and the act of teaching

Design and implement effective one-on-one intervention strategies with special needs and at-risk students

The relationship of this course to the program mission and conceptual framework is addressed in the accompanying document.

Student Learning Outcomes

Note to instructors: While instructors may add outcomes, we request that they not remove any student learning outcomes. Included below are links between specific outcomes and NAEYC standards and CEC standards.

Students will demonstrate ability to:

· Explain and utilize basic principles and procedures of assessing children

· Explore and ultimately demonstrate promotion of child development and learning through assessment (NAEYC standards 1, 3)

· Interpret the impact of federal, state and local laws, mandates and requirements on standardized and teacher-directed assessment (CEC Standards 1, 8 and 9)

· Understand and apply State standards as well as concepts of standards alignment to various assessment procedures (CEC Standard 7)

· Analyze and ultimately design testing instruments for assessing both general and special education populations

· Construct classroom assessment tools of varied types, including formative, summative, paper and pencil, and authentic assessment tools

· Describe basic statistical techniques used in test construction and interpretation

· Analyze the relationship between varied instructional techniques, such as differentiated instruction, and specific assessment procedures

· Explain the role of technology in assessment and scoring procedures (CEC Standards 5, 6 , and 7)

·  Demonstrate techniques of research, data collection and compilation in the construction of assessment instruments

·  Interpret contents of examiner manuals, including research data pertaining to the validity and reliability of particular tests

· Discuss and apply underlying principles and theories of assessment such as validity and reliability (NAEYC Essential Tool 4, CEC Standards 1, 4, 5, and 7)

· Distinguish factors related particularly to the assessment of young children (NAEYC standard 3)

·  Explain the role of socio-cultural factors such as ethnicity, language, socio-economics, culture, gender, and disability in the construction of assessments and interpretation of data (NAEYC Essential Professional Tool 1)

· Strategize involvement of parents and other community members in the assessment process (NAEYC standard 2)

· Evaluate the effectiveness of models of assessment used to assess individuals with special needs

· Discuss and analyze ethical responsibilities in assessment, especially the assessment of young children and special needs learners (NAEYC Standard 3 and 5) 

· Construct alternate approaches/measurements to formal assessment for general and special education populations

· Interpret assessment data and construct reports

· Utilize assessment results for program evaluation and personal growth as a professional (NAEYC Standard 5)

· Explain and ultimately demonstrate ways assessment is used in conjunction with differentiated instruction in general and special education (CEC Standard 1)
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Standard 1: Foundations 

Special educators understand the field as an evolving and changing discipline based on philosophies, evidence-based principles and theories, relevant laws and policies, diverse and historical points of view, and human issues that have historically influenced and continue to influence the field of special education and the education and treatment of individuals with exceptional needs both in school and society. Special educators understand how these influence professional practice, including assessment, instructional planning, implementation, and program evaluation. Special educators understand how issues of human diversity can impact families, cultures, and schools, and how these complex human issues can interact with issues in the delivery of special education services.  They understand the relationships of organizations of special education to the organizations and functions of schools, school systems, and other agencies. Special educators use this knowledge as a ground upon which to construct their own personal understandings and philosophies of special education.

Standard 2: Development and Characteristics of Learners 

Special educators know and demonstrate respect for their students first as unique human beings. Special educators understand the similarities and differences in human development and the characteristics between and among individuals with and without exceptional learning needs (ELN).  Moreover, special educators understand how exceptional conditions can interact with the domains of human development and they use this knowledge to respond to the varying abilities and behaviors of individual’s with ELN. Special educators understand how the experiences of individuals with ELN can impact families, as well as the individual’s ability to learn, interact socially, and live as fulfilled contributing members of the community. 
Standard 3: Individual Learning Differences 

Special educators understand the effects that an  exceptional condition can have on an individual’s learning in school and throughout life. Special educators understand that the beliefs, traditions, and values across and within cultures can affect relationships among and between students, their families, and the school community. Moreover, special educators are active and resourceful in seeking to understand how primary language, culture, and familial backgrounds interact with the individual’s exceptional condition to impact the individual’s academic and social abilities, attitudes, values, interests, and career options. The understanding of  these learning differences and their possible interactions provide the foundation upon which special educators individualize instruction to provide meaningful and challenging learning for individuals with ELN. 

Standard 4: Instructional Strategies 

Special educators possess a repertoire of evidence-based instructional strategies to individualize instruction for individuals with ELN. Special educators select, adapt, and use these instructional strategies to promote challenging learning results in general and special curricula and to appropriately modify learning environments for individuals with ELN. They enhance the learning of critical thinking, problem solving, and performance skills of individuals with ELN, and increase their self-awareness, self-management, self-control, self-reliance, and self-esteem. Moreover, special educators emphasize the development, maintenance, and generalization of knowledge and skills across environments, settings, and the lifespan.  
Standard 5: Learning Environments and Social Interactions 

Special educators actively create learning environments for individuals with ELN that foster cultural understanding, safety and emotional well being, positive social interactions, and active engagement of individuals with ELN. In addition, special educators foster environments in which diversity is valued and individuals are taught to live harmoniously and productively in a culturally diverse world. Special educators shape environments to encourage the independence, self-motivation, self-direction, personal empowerment, and self-advocacy of individuals with ELN. Special educators help their general education colleagues integrate individuals with ELN in regular environments and engage them in meaningful learning activities and interactions. Special educators use direct motivational and instructional interventions with individuals with ELN to teach them to respond effectively to current expectations. When necessary, special educators can safely intervene with individuals with ELN in crisis. Special educators coordinate all these efforts and provide guidance and direction to paraeducators and others, such as classroom volunteers and tutors

Standard 6: Language 

Special educators understand typical and atypical language development and the ways in which exceptional conditions can interact with an individual’s experience with and use of language. Special educators use individualized strategies to enhance language development and teach communication skills to individuals with ELN. Special educators are familiar with augmentative, alternative, and assistive technologies to support and enhance communication of individuals with exceptional needs.  Special educators match their communication methods to an individual’s language proficiency and cultural and linguistic differences. Special educators provide effective language models, and they use communication       strategies and resources to facilitate understanding of subject matter for individuals with ELN whose primary language is not English. 
Standard 7: Instructional Planning 

Individualized decision-making and instruction is at the center of special education practice. Special educators develop long-range individualized instructional plans anchored in both general and special curricula. In addition, special educators systematically translate these individualized plans into carefully selected shorter-range goals and objectives taking into consideration an individual’s abilities and needs, the learning environment, and a myriad of cultural and linguistic factors. Individualized instructional plans emphasize explicit modeling and efficient guided practice to assure acquisition and fluency through maintenance and generalization. Understanding of these factors as well as the implications of an individual’s exceptional condition, guides the special educator’s selection, adaptation, and creation of materials, and the use of powerful instructional variables. Instructional plans are modified based on ongoing analysis of the individual’s learning progress. Moreover, special educators facilitate this instructional planning in a collaborative context including the individuals with exceptionalities, families, professional colleagues, and personnel from other agencies as appropriate. Special educators also develop a variety of individualized transition plans, such as transitions from preschool to  elementary school and from secondary settings to a variety of postsecondary work and learning contexts. Special educators are comfortable using appropriate technologies to support instructional planning and individualized instruction. 
Standard 8: Assessment 

Assessment is integral to the decision-making and teaching of special educators and special educators use multiple types of assessment information for a variety of educational decisions. Special educators use the results of assessments to help identify exceptional learning needs and to develop and implement individualized instructional programs, as well as to adjust instruction in response to ongoing learning progress. Special educators understand the legal policies and ethical principles of measurement and assessment related to referral, eligibility, program planning, instruction, and placement for individuals with ELN, including those from culturally and linguistically diverse backgrounds.  Special educators understand measurement theory and practices for addressing issues of validity, reliability, norms, bias, and interpretation of assessment results. In addition, special educators understand the appropriate use and limitations of various types of assessments. Special educators collaborate with families and other colleagues to assure non-biased, meaningful assessments and decision-making. Special educators conduct formal and informal assessments of behavior, learning, achievement, and environments to design learning experiences that support the growth and development of individuals with ELN. Special educators use assessment information to identify supports and adaptations required for individuals with ELN to access the general       curriculum and to participate in school, system, and statewide assessment programs. Special educators regularly monitor the progress of individuals with ELN in general and special curricula. Special educators use appropriate technologies to support their assessments

Standard 9: Professional and Ethical Practice 

Special educators are guided by the profession’s ethical and professional practice standards. Special educators practice in multiple roles and complex situations across wide age and developmental ranges. Their practice requires ongoing attention to legal matters along with serious professional and ethical considerations. Special educators engage in professional activities and participate in learning communities that benefit individuals with ELN, their families, colleagues, and their own professional growth. Special educators view themselves as lifelong learners and regularly reflect on and adjust their practice. Special educators are aware of how their own and others attitudes, behaviors, and ways of communicating can influence their practice. Special educators       understand that culture and language can interact with exceptionalities, and are sensitive to the many aspects of diversity of individuals with ELN and their families. Special educators actively plan and engage in activities that foster their professional growth and keep them current with evidence-based best practices. Special educators know their own limits of practice and practice within them. 
Standard 10: Collaboration 

Special educators routinely and effectively collaborate with families, other educators, related service providers, and personnel from community agencies in culturally responsive ways. This collaboration assures that the needs of individuals with ELN are addressed throughout schooling. Moreover, special educators embrace their special role as advocate for individuals with ELN. Special educators promote and advocate the learning and well being of individuals with ELN across a wide range of settings and a range of different learning experiences. Special educators are viewed as specialists by a myriad of people who actively seek their collaboration to effectively include and teach individuals with ELN. Special educators are a resource to their colleagues in understanding the laws and policies relevant to Individuals with ELN. Special educators use collaboration to facilitate the successful transitions of individuals with ELN across settings and services. 

NAEYC Standards for Early Childhood Professional Preparation

2001

1.  Promoting child development and learning 

Candidates use their understanding of young children’s characteristics and needs, and of multiple interacting influences on children’s development and learning, to create environments that are healthy, respectful, supportive, and challenging for all children. 

2.  Building family and community relationships 

Candidates know about, understand, and value the importance and complex 

characteristics of children’s families and communities.  They use this understanding to create respectful, reciprocal relationships that support and empower families, and to involve all families in their children’s development and learning 

3.  Observing, documenting, and assessing to support young children and families 

Candidates know about and understand the goals, benefits, and uses of assessment. They know about  and  use  systematic  observations, documentation,  and  other  effective assessment  strategies  in  a  responsible  way, in  partnership  with  families  and  other professionals, to positively influence children’s development and learning. 

4. Teaching and Learning 

Candidates integrate their understanding of and relationships with children and families; their understanding of developmentally effective approaches to teaching and learning; and their knowledge of academic disciplines, to design, implement, and evaluate experiences that promote positive development and learning for all young children.


4a. Connecting with children and families 


Candidates know, understand, and use positive relationships and

supportive interactions as the foundation for their work with young children. 


4b. Using developmentally effective approaches 



Candidates know, understand, and use a wide array of effective



approaches, strategies, and tools to support young children’s



development and learning. 


4c. Understanding content knowledge in early education 



Candidates understand the importance of each content area in young



children’s learning. They know the essential concepts, inquiry tools,



and structure of content areas including academic subjects and can



identify resources to deepen their understanding. 


4d. Building meaningful curriculum 


Candidates use their own knowledge and other resources to design,


implement, and evaluate meaningful, challenging curriculum that

promotes comprehensive developmental and learning outcomes for all young children. 

5.  Becoming a professional 

Candidates identify and conduct themselves as members of the early childhood 

profession.  They know and use ethical guidelines and other professional standards related to early childhood practice.  They are continuous, collaborative learners who demonstrate knowledge, reflective, and critical perspectives on their work, making informed decisions that integrate knowledge from a variety of sources.  They are informed advocates for sound educational practices and policies 
Requirements

Note to instructors: Requirements are in alignment with Touro College’s stated academic policies. We ask instructors not to reduce the following requirements. Instructors may expand or further specify these requirements according to the needs of their course/course outline.

· Absences: Weekday classes: One absence permitted; a second absence requires an additional assignment; a third absence requires dropping the course. Sunday classes: one absence permitted, but an additional assignment is required; more than one absence requires dropping the course.

· Completion of all assigned readings

· Completion of papers, exams, and projects

· Active participation in classroom activities and discussions

Suggested Text

Note to instructors: Choice of text(s) and additional materials is at instructors’ professional discretion. The text(s) and materials must demonstrate alignment with major course topics and student learning outcomes.

· Gronlund, Norman E. Assessment of Student Achievement (8th Ed)
· Wortham, Sue C. Assessment in Early Childhood Education (4th Ed) 
Suggested Technology

The use of technology as a mode of teaching and learning is encouraged, particularly as a model for potential teachers to use technology in their own instruction.

5) Blackboard for posting of assignments, announcements, discussion groups

6) Use of Power Point, where appropriate, both for teaching of content and presentations by students

7) Use of video, where appropriate, for representation of course material

8) Use of internet-based topics and discussions, where appropriate during class  time

Suggested Methods (Statement to instructors)

Methodologies must facilitate student learning outcomes, and allow a full range of taxonomically sound activities including analysis, formulation and application of information.

We strongly encourage instructors to employ creative methodologies. Class should be conducted utilizing multiple modalities of instruction such as lecture, role-play, simulation and cooperative/collaborative group work. Instructor’s use of supplemental technology such as DVDs, web-based activities and Power Point presentations is strongly encouraged.  Facilitating and encouraging demonstrations of technological and computer literacy among students is also encouraged.

Suggested Assessments and Weights

Note to instructors: instructors may modify the assessment components and weights according to their professional judgment. In total, the assessments must provide an adequate means for an instructor to assess the degree to which individual students have mastered all learning outcomes.

We strongly encourage and expect instructors to use aggregate assessment results to evaluate and improve their instructional effectiveness.

· Class participation including cooperative/collaborative work 15%;

· Analysis paper 20%

· Assessment tool project 30%; 

· Final exam 35%.

Suggested Assignments

Note to instructors: students should explicitly understand how assignments relate to student learning outcomes and, where appropriate, NYS content standards as well as NAEYC and CEC standards.

Instructors must provide reasonable access for students to discuss progress on assignments, ask appropriate questions and address issues that arise. Instructors will inform students of regular opportunities to facilitate this, such as office hours, blackboard-supported forum discussions, email exchange, etc.

All written work is to be produced in accordance with APA or MLA style. Submitted work should be proof-read and relatively free from errors. Students who demonstrate difficulty with English MUST be referred to the writing workshop program as swiftly as possible.

· Class participation will provide a means for students to reinforce their comprehension, as well as analyze and apply knowledge of topic areas. This will be accomplished through lecture, cooperative/collaborative group work, and in-class use of technology such as power point.

· The analysis paper is a 1000-word assignment which will have students select 1-2 articles on assessment from scholarly/peer-reviewed journals published within the last three years. Students will provide a brief summary of the articles, and then analyze/react to the article(s), supporting their thesis though documentation. Students will formulate implications for their work with children.

· The assessment tool project is an opportunity for students to design a form of assessment, applying key information from the course. The assessment tool project should allow students an opportunity to apply information related to principles and procedures of assessment. It should also allow students to discuss and construct appropriate adaptations for special needs learners. A discussion should follow the tool in which students analyze their own work in light of relevant course topics.

· The form of the Final Exam is at the instructor’s discretion, but that form must be valid, reliable and exemplify the underlying principles of the course, such as attention to diversity of culture, language and ethnicity. 

The content of the exam must closely align with and measure student learning outcomes. It is encouraged that the final be used both as an indicator of student academic achievement and as a means for the 604 instructor to evaluate and improve their instructional effectiveness.

Suggested Topic Guide
Note to instructors: This is meant as a guide and is by no means inclusive of all possible topic areas. Topics may be combined to fit within varied semester schedules. Sequence is at instructors’ professional discretion. Instructors are encouraged to use this as a helpful outline and refer to student learning outcomes as a means to modifying topics and filling in sub-topics. (Correct capitalization)

· Introduction to assessment and measurement

· Standards, objectives curricular alignment and assessment

· Reliability/Validity/Efficiency

· Integration of technology into instruction, assessment, and scoring 

· The relationship between instructional modality and assessment

· Achievement and diagnostic assessment

· Norms and standardized testing/scoring

· Social/Cultural Considerations in Assessment and Testing (Including Neo-Vygotskian perspectives and issues concerning diversity and multiculturalism)

· Special Considerations (include state and city mandates, IEP’s etc) for Assessment and Testing of Students with Disabilities

· Observation, Interviewing and Conferencing Skills at  Early Childhood and later age levels/grades

· Authentic and Performance-Based Assessment

· Assessment of Reading and Writing 

· Assessment of Oral Language and Math

· Special issues in Evaluating and Testing Young Children

· Special issues in evaluating special education students

· Tools for assessing Cognitive Abilities/Adaptive Skills and Class Behavior

· Assessment of Class Behavior/Sensory Motor Abilities

· Youth in Transition

· Interpretation and analysis of assessment data, constructing reports from data

· Implementing Program Evaluations for Improved Instruction 

University Statement on Accommodations or Adaptations Needed

If you are a qualified student with a disability seeking accommodations under the Americans with Disability Act or Section 504, The Rehabilitation Act, please see the course instructor at the soonest possible time for special arrangements, seating, and other accommodations necessary.

University Statement on Academic Honesty and Integrity

You are expected to behave with the highest level of academic integrity.  Cheating and other forms of dishonesty will not be tolerated and will receive the proper disciplinary action from the college.  Classroom behavior that interferes with the instructor’s ability to conduct the class or ability of students to benefit from the instruction will not be tolerated.  All beepers and cellular phones should be turned off while class is in session.  You are expected to come to class prepared (having done the assigned reading) and ready to participate in class discussion.  Following these guidelines will enable you to maximize your time spent in class.

Use of Student Work

All teacher education programs in New York State undergo periodic reviews by accreditation agencies and the State Education Department.  For these purposes, samples of students’ work are made available to those professionals conduction the review.  If you do not wish to have your work made available for these purposes, please let the professor know before the start of the second class.  Your cooperation is greatly appreciated.
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TOURO COLLEGE

School of Education and Psychology, Graduate Division
M.S. in Education and Special Education

General Pedagogical Core Course

Syllabus: SpEd 602, Introduction to Teaching Students with Disabilities

Course Description

This course focuses on: the historical background to current approaches to teaching children with disabilities; special education and the Individuals with Disabilities Education Act; current theories and methodologies in special education; inclusion and the concept of the least restrictive environment; early intervention; special education programs, curricula, classroom management, and technologies; educational challenges and instructional approaches with children whose disabilities are associated with mental retardation, physical and sensory impairments, language delays, emotional disturbances, and learning disabilities; introduction to approaches and debates on reading and language arts instruction for native English speakers and English language learners. (3 credits)
Program Mission in Education & Special Education

The mission of the program is to educate, train and graduate individuals who embody and promote excellence in education. We accomplish this through aiding in students’ development of the tools of effective thinking and learning, focused through essential components of the theory and practice of teaching. We hold that the primary goal of learning is to develop the skills and passion for further learning. The mission of our program therefore includes fostering in students the means and desire to seek ongoing professional development through independent learning opportunities as well as through formal education. 

All persons are capable of developing their intellectual potential to higher levels. Our mission is to nurture this development in our students and provide them with the means and encouragement to do the same with their students. We accomplish this through fostering interaction with strong theoretical knowledge, and then facilitating experiential development through students putting this knowledge into practice in authentic classroom situations. Interwoven into students’ learning and practice experiences is a dedication to multiculturalism, diversity, and global awareness; we instill in our graduates a commitment to bring the benefits of education to all children, adolescents, and adults, regardless of individual differences or special needs. To facilitate these goals, we foster technological literacy in our students towards the purpose of them empowering their own students with these skills.

Goal One- Theory and Research: Students will explore theoretical and conceptual frameworks such as philosophy and social theory that inform a modern understanding of education. Students will go on to critically analyze these areas and integrate them into a larger understanding of educational practice.

Students will be able to:

1. Explain principles of effective instruction

2. Present effective lessons, drawing on both theoretical knowledge and knowledge of standards and requirements

3. Analyze and discuss basic principles of cognitive education as they relate to child development and learning

4. Apply knowledge of child development and learning to creation of developmentally appropriate and effective instructional tools

5. Create and present effective lessons that reflect a synthesis of theoretical and content knowledge

6. Analyze texts for validity of reasoning and drawing of inferences

7. Analyze and use research literature in the field of education and related disciplines

8. Combine varied elements of their course of study to produce a final culminating practicum project 

Goal Two- Multiculturalism, Globalism and Diversity: Students will appreciate the implications of living in a global society. Further, students will demonstrate knowledge and competency in issues of diversity related to culture, gender, and ability within America. Students will encourage such interest and appreciation in the learners with whom they work. Students will relate globalism, diversity and multiculturalism to their professional role and explore these areas both within an academic context and through the real-life situations of teaching.


Students will be able to:

1. Interpret multiple perspectives held by different cultures on ways of understanding the world and themselves

2. Demonstrate through writing and discussion, appreciation for cultures that differ in important respects from the student’s own culture

3. Encourage the exploration of global, diversity and multicultural issues among their peers and students

4. Analyze and critique the implications for teaching and learning within diverse and culturally varied school settings

5. Apply multicultural and diversity training to the creation of strategies for class environment, management, pedagogy and course planning

6. Reflect on and analyze their thinking and professional awareness for biases and prejudices in the context of what they learn about other cultures

7. Within field experience and practicum courses, apply enhanced knowledge of global, diversity and multicultural issues in real classroom situations

Goal Three-Learners with Special Needs: Students will appreciate issues and concerns specific to learners with special needs. This encompasses special education, gifted and at-risk learners. Further, students will apply this knowledge to develop plans of action for meeting the needs of these students that are in alignment with federal, state and local standards and requirements as well as current accepted theory.

Students will be able to:

1. Explain the relationship of special education theories, such as differentiation of instruction to fundamental areas of pedagogy such as: instructional planning, classroom management, and the act of teaching

2. Analyze the effectiveness of specific tools such as life-space interviews, and behavior contracts in effectively addressing problem behavior of individual children

3. Synthesize theory with specific mandates such as NYSED alternate assessment performance indicators to formulate strategies for addressing special learners’ needs 

4. Describe and evaluate the relationship between principles of special education and general  principles of education such as cognitive theory

5. Formulate robust goal-oriented pedagogical practices for students based on effective use of IEP’s 

6. Demonstrate knowledge of critical legislation such as IDEA and Section 504 and the impact of concomitant concepts such as FAPE and LRE 

7. Apply relevant local, state and national standards, such as Council for Exceptional Children (CEC) standards to developing strategies in key areas such as assessment, classroom management and lesson planning

Goal Four- Technological Literacy: Students will achieve technological literacy towards the purpose of effectively implementing technology in instructional practices and related areas. 

Students will be able to:

1. Demonstrate knowledge and use of technology for instructional purposes.

2. Apply technology in academic research, planning, and organization

3. Describe the nature and use of appropriate assistive technology in meeting the needs of special education students

4. Apply technology to developing strategies in essential areas of pedagogy such as: instructional planning, classroom management, and the act of teaching

5. Understand and use technology, including assistive technology, for instruction and for assisting all children with gaining access to the curriculum

6. Comprehend the rapidly changing nature of technology and the need for ongoing learning to maintain technological literacy

Goal Five-Application of Professional Learning: Students will integrate knowledge gained through their course work, field experience and practicum into authentic teaching situations. 

Students will be able to:

1. Enact effective lesson plans that accomplish lesson, unit and course objectives

2. Develop educationally significant assignments and projects that facilitate the accomplishment and measurement of lesson, unit and course objectives

3. Demonstrate principles of effective instruction within specific pedagogical content areas

4. Relate classroom practice and planning to relevant standards (CEC, NYSED Content, NAEYC) and demonstrate alignment with standards

5. Apply educational and content-specific theories to advance key areas of pedagogy, such as instructional planning, classroom management, and the act of teaching

6. Design and implement effective one-on-one intervention strategies with special needs and at-risk students

The relationship of this course to the program mission and conceptual framework is addressed in the accompanying document.

Student Learning Outcomes

Students will demonstrate ability to:

·  -1-give an account of the history of teaching students with disabilities and describe basic provisions of P.L. 94-142 and the Individuals with Disabilities Education Act (IDEA), and the American with Disabilities Act

·  -2-distinguish various perspectives on inclusion and ideas of differentiated instruction

·  -3-describe components of an IEP and prepare an IEP

·  -4-give an account of approaches to early intervention, including technological aids 

·  -5-describe processes for screening and assessment of young children

·  -6-distinguish characteristics of different categories of disability, how they are assessed, and various educational approaches for remediation

·  -7-give an account of resources and support services, including advocacy groups, for families of children in need of special services

·  -8-describe approaches to appropriate assessment of culturally diverse students

·  -9-describe modifications, including appropriate technological tools, adaptive aids, software/devices, etc., for use with children with disabilities so that they have access to the general curriculum and can meet appropriate NYS learning standards

· -10-give an account of special education standards as developed by the Council for Exceptional Children

· -11-distinguish varying conceptions of inclusion and give an account of inclusion’s effectiveness in various settings

· -12-describe debates on the issue of ableism and formulate their own position on the matter

· -13-critically assess research on best practices in special education

The following represent standards that are relevant to the course and its objectives from New York State, the Council for Exceptional Children, and the National Association of the Education of Young Children.

Council for Exceptional Children

November 2002

Standard 1: Foundations 

Special educators understand the field as an evolving and changing discipline based on philosophies, evidence-based principles and theories, relevant laws and policies, diverse and historical points of view, and human issues that have historically influenced and continue to influence the field of special education and the education and treatment of individuals with exceptional needs both in school and society. Special educators understand how these influence professional practice, including assessment, instructional planning, implementation, and program evaluation. Special educators understand how issues of human diversity can impact families, cultures, and schools, and how these complex human issues       can interact with issues in the delivery of special education services.  They understand the relationships of organizations of special education to the organizations and functions of schools, school systems, and other agencies. Special educators use this knowledge as a ground upon which to construct their own personal understandings and philosophies of special education.      (Outcomes 1, 2, 10, 11, 13)

Standard 2: Development and Characteristics of Learners 

Special educators know and demonstrate respect for their students first as unique human beings. Special educators understand the similarities and differences in human development and the characteristics between and among individuals with and without exceptional learning needs (ELN).  Moreover, special educators understand how exceptional conditions can interact with the domains of human development and they use this knowledge to respond to the varying       abilities and behaviors of individual’s with ELN. Special educators understand how the experiences of individuals with ELN can impact families, as well as the individual’s ability to learn, interact socially, and live as fulfilled contributing members of the community. (Outcome 6)

Standard 3: Individual Learning Differences 

Special educators understand the effects that an  exceptional condition can have on an individual’s learning in school and throughout life. Special educators       understand that the beliefs, traditions, and values across and within cultures can affect relationships among and between students, their families, and the school community. Moreover, special educators are active and resourceful in seeking to understand how primary language, culture, and familial backgrounds interact with the individual’s exceptional condition to impact the individual’s academic and social abilities, attitudes, values, interests, and career options. The understanding of  these learning differences and their possible interactions provide the foundation upon which special educators individualize instruction to       provide meaningful and challenging learning for individuals with ELN. 

(Outcome 8) 

Standard 4: Instructional Strategies 

Special educators possess a repertoire of evidence-based instructional strategies to individualize instruction for individuals with ELN. Special educators select, adapt, and use these instructional strategies to promote challenging learning results in general and special curricula and to appropriately modify learning environments for individuals with ELN. They enhance the learning of critical thinking, problem solving, and performance skills of individuals with ELN, and increase their self-awareness, self-management, self-control, self-reliance, and self-esteem. Moreover, special educators emphasize the development, maintenance, and generalization of knowledge and skills across environments, settings, and the lifespan.  (Outcomes 4, 6, 9, 11, 13)

Standard 5: Learning Environments and Social Interactions 

Special educators actively create learning environments for individuals with ELN that foster cultural understanding, safety and emotional well being, positive social interactions, and active engagement of individuals with ELN. In addition, special educators foster environments in which diversity is valued and individuals are taught to live harmoniously and productively in a culturally diverse world. Special       educators shape environments to encourage the independence, self-motivation, self-direction, personal empowerment, and self-advocacy of individuals with ELN. Special educators help their general education colleagues integrate individuals with ELN in regular environments and engage them in meaningful learning activities and interactions. Special educators use direct motivational and instructional interventions with individuals with ELN to teach them to respond effectively to current expectations. When necessary, special educators can safely intervene with individuals with ELN in crisis. Special educators coordinate all these efforts and provide guidance and direction to paraeducators and others,   such as classroom volunteers and tutors.  (Outcomes 6, 7, 12)

Standard 7: Instructional Planning 

Individualized decision-making and instruction is at the center of special education practice. Special educators develop long-range individualized instructional plans anchored in both general and special curricula. In addition, special educators systematically translate these individualized plans into carefully selected shorter-range goals and objectives taking into consideration an individual’s abilities and needs, the learning environment, and a myriad of cultural and linguistic factors. Individualized instructional plans emphasize explicit modeling and efficient guided practice to assure acquisition and fluency through       maintenance and generalization. Understanding of these factors as well as       the implications of an individual’s exceptional condition, guides the special educator’s selection, adaptation, and creation of materials, and the use of powerful instructional variables. Instructional plans are modified based on ongoing analysis of the individual’s learning progress. Moreover, special educators facilitate this instructional planning in a collaborative context including the individuals with exceptionalities, families, professional colleagues, and personnel from other agencies as appropriate. Special educators also develop a variety of individualized transition plans, such as transitions from preschool to       elementary school and from secondary settings to a variety of postsecondary work and learning contexts. Special educators are comfortable using appropriate technologies to support instructional planning and individualized instruction. (Outcomes 3, 6, 10, 13)

Standard 8: Assessment 

Assessment is integral to the decision-making and teaching of special educators and special educators use multiple types of assessment information for a variety of educational decisions. Special educators use the results of assessments to help identify exceptional learning needs and to develop and implement individualized instructional programs, as well as to adjust instruction in response to ongoing learning progress. Special educators understand the legal policies and ethical principles of measurement and assessment related to referral, eligibility, program planning, instruction, and placement for individuals with ELN,      including those from culturally and linguistically diverse backgrounds.  Special educators understand measurement theory and practices for addressing issues of validity, reliability, norms, bias, and interpretation of assessment results. In addition, special educators understand the appropriate use and limitations of various types of assessments. Special educators collaborate with families and other colleagues to assure non-biased, meaningful assessments and       decision-making. Special educators conduct formal and informal assessments       of behavior, learning, achievement, and environments to design learning       experiences that support the growth and development of individuals with       ELN. Special educators use assessment information to identify supports and       adaptations required for individuals with ELN to access the general       curriculum and to participate in school, system, and statewide assessment       programs. Special educators regularly monitor the progress of individuals       with ELN in general and special curricula. Special educators use appropriate technologies to support their assessments. (Outcomes 4, 5, 6, 8)

Standard 9: Professional and Ethical Practice 

Special educators are guided by the profession’s ethical and professional practice standards. Special educators practice in multiple roles and complex situations across wide age and developmental ranges. Their practice requires ongoing attention to legal matters along with serious professional and ethical considerations. Special educators engage in professional activities and participate in learning communities that benefit individuals with ELN, their families, colleagues, and their own professional growth. Special educators view themselves as lifelong learners and regularly reflect on and adjust their practice. Special educators are aware of how their own and others attitudes, behaviors, and ways of communicating can influence their practice. Special educators       understand that culture and language can interact with exceptionalities, and are sensitive to the many aspects of diversity of individuals with ELN and their families. Special educators actively plan and engage in activities that foster their professional growth and keep them current with evidence-based best practices. Special educators know their own limits of practice and practice within them. (Outcomes 1, 10)

Standard 10: Collaboration 

Special educators routinely and effectively collaborate with families, other educators, related service providers, and personnel from community agencies in culturally responsive ways. This collaboration assures that the needs of individuals with ELN are addressed throughout schooling. Moreover, special educators embrace their special role as advocate for individuals with ELN. Special educators promote and advocate the learning and well being of individuals with ELN across a wide range of settings and a range of different learning experiences. Special educators are viewed as specialists by a myriad of people who actively seek their collaboration to effectively include and teach individuals with ELN. Special educators are a resource to their colleagues in understanding the laws and policies relevant to Individuals with ELN. Special educators use collaboration to facilitate the successful transitions of individuals with ELN across settings and services. (Outcome 7)

NAEYC Standards for Early Childhood Professional Preparation

2001

1.  Promoting child development and learning 

Candidates use their understanding of young children’s characteristics and needs, and of multiple interacting influences on children’s development and learning, to create environments that are healthy, respectful, supportive, and challenging for all children. 

(Outcomes 2, 11)

2.  Building family and community relationships 

Candidates know about, understand, and value the importance and complex 

characteristics of children’s families and communities.  They use this understanding to create respectful, reciprocal relationships that support and empower families, and to involve all families in their children’s development and learning (Outcome 7)

3.  Observing, documenting, and assessing to support young children and families 

Candidates know about and understand the goals, benefits, and uses of assessment. They know about  and  use  systematic  observations, documentation,  and  other  effective assessment  strategies  in  a  responsible  way, in  partnership  with  families  and  other professionals, to positively influence children’s development and learning. (Outcomes 4, 5, 6, 8)

4. Teaching and Learning 

Candidates integrate their understanding of and relationships with children and families; their understanding of developmentally effective approaches to teaching and learning; and their knowledge of academic disciplines, to design, implement, and evaluate experiences that promote positive development and learning for all young children. (Outcomes 2, 4, 6, 9, 10, 11, 13)


4a.  Connecting with children and families 


Candidates know, understand, and use positive relationships and

supportive interactions as the foundation for their work with young children. 


4b. Using developmentally effective approaches 



Candidates know, understand, and use a wide array of effective



approaches, strategies, and tools to support young children’s



development and learning. 


4c.  Understanding content knowledge in early education 



Candidates understand the importance of each content area in young



children’s learning. They know the essential concepts, inquiry tools,



and structure of content areas including academic subjects and can



identify resources to deepen their understanding. 


4d.  Building meaningful curriculum 


Candidates use their own knowledge and other resources to design,


implement, and evaluate meaningful, challenging curriculum that

promotes comprehensive developmental and learning outcomes for all young children. 

5.  Becoming a professional 

Candidates identify and conduct themselves as members of the early childhood 

profession.  They know and use ethical guidelines and other professional standards related to early childhood practice.  They are continuous, collaborative learners who demonstrate knowledge, reflective, and critical perspectives on their work, making informed decisions that integrate knowledge from a variety of sources.  They are informed advocates for sound educational practices and policies (Outcomes 1, 10)

Requirements
Absences: Weekday classes: One absence permitted; a second absence requires an additional assignment; a third absence requires dropping the course. Sunday classes: one absence permitted, but an additional assignment is required; more than one absence requires dropping the course.

Completion of all assigned readings

Completion of papers, exams, and projects

Suggested Text
Exceptional Children: An Introduction to Special Education, by William L. Heward, Merrill-Prentice-Hall (most recent edition). 

Suggested Methods

Class will be conducted in lecture format and cooperative learning groups. Students will do multimedia presentations during the course of the semester.

Suggested Technology

The use of technology as a mode of teaching and learning is encouraged, particularly as a model for potential teachers to use technology in their own instruction.

1) Blackboard for posting of assignments, announcements, discussion groups

2) Use of Power Point, where appropriate, both for teaching of content and presentations by students

3) Use of video, where appropriate, for representation of course material

4) Use of internet-based topics and discussions, where appropriate during class  time

Suggested Evaluation
Midterm 30%; final exam 40%; and projects 30%. 

Suggested Assignment
Papers are to be typed, double spaced, and written in accordance with APA or MLA 

1- Paper of 8-10 pages on what laws pertaining to special education will mean for your work in the classroom with students with special needs.

2- Paper of 8-10 pages on the pros and cons of using behavior modification procedures with students with special needs. Your discussion should focus on the use of behavior modification with students with specific disabilities.

3- Paper of 8-10 pages on the importance of managing transition times for students with emotional, behavioral, attention, and learning problems. Discuss the nature of student problems in this area and approaches to preventing and managing them. 

Students should meet with the instructor to discuss progress on the assignments and any questions that arise.

Assignments/evaluations should indicate their relationship to student learning outcomes and, where appropriate, NYS learning standards and CEC and NAEYC standards.

Suggested Topical Outline

Introduction to special education and exceptional children, including historical and legislative perspectives such as PL 94-142, IDEA (Individuals with Disabilities Education Act)

The IEP: team, components, function, and format

Early intervention, inclusion, and IFSP

Special education in a culturally diverse society

Mental Retardation: AAMR, causes, characteristics, identification, assessment, and educational approaches

Learning Disabilities: causes, characteristics, assessment, and educational approaches

Emotional and Behavioral disorders: causes, characteristics, ADHD, assessment, and 

educational approaches

Speech and language disorders: causes, characteristics, assessment, educational approaches, and augmentative/alternative communication

Hearing loss, blindness and low vision: types, causes, characteristics, assessment, educational approaches, technology

Physical disabilities, health impairments and traumatic brain injury (TBI): causes, characteristics, assessment, and educational approaches

Autism and severe disabilities: characteristics, causes, assessment, and educational approaches

Gifted and talented: definitions, characteristics, assessment, curriculum/instruction, and educational placement

Transition to adulthood: family involvement, advocacy groups, community support

Contemporary challenges and future directions for special education

University Statement on Needed Accommodations or Adaptions

If you are a qualified student with a disability seeking accommodations under the American with Disability Act or Section 504, The Rehabilitation Act, please see course instructor at the soonest possible time for special arrangements, seating, and other accommodations necessary.

University Statement on Academic Honesty and Integrity

You are expected to behave with the highest level of academic integrity.  Cheating and other forms of dishonesty will not be tolerated and will receive the proper disciplinary action from the college.  Classroom behavior that interferes with the instructor’s ability to conduct the class or ability of students to benefit from the instruction will not be tolerated.  All beepers and cellular phones should be turned off while class is in session.  You are expected to come to class prepared (having done the assigned reading) and ready to participate in class discussion.  Following these guidelines will enable you to maximize your time spent in class

All teacher education programs in New York State undergo periodic reviews by accreditation agencies and the State Education Department.  For these purposes, samples of students’ work are made available to those professionals conduction the review.  If you do not wish to have your work made available for these purposes, please let the professor know before the start of the second class. Your cooperation is greatly appreciated.
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