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COURSE DESCRIPTION

Students teaching consists of two twenty-day student teaching experiences in special education covering the two developmental levels, grades 1-3 and grades 4-6. Student teachers are supervised by appropriately certified cooperating teachers. Students are also observed and evaluated by Touro faculty. Student teaching placements are made in which students can increasingly take responsibility for teaching activities, including reaching the point of presenting academic lessons and activities independently. Students keep logs of their hours and experiences. Students teaching experiences are accompanied by regularly scheduled classes. Instruction is provided and discussion encouraged on professional issues ranging from creating lesson plans to arranging a professional portfolio and resume. Particular emphasis is places on self-awareness and analysis of one’s own teaching performance.

Program Mission in Undergraduate Dual Education

The mission of the program is to educate, train and graduate individuals who embody and promote excellence in education. We accomplish this through aiding in students’ development of the tools of effective thinking and learning, focused through essential components of the theory and practice of teaching. We hold that the primary goal of learning is to develop the skills and passion for further learning. The mission of our program therefore includes fostering in students the means and desire to seek ongoing professional development through independent learning opportunities as well as through formal education. 

To this end, the Undergraduate Dual Education Concentration Program (ECP) seeks to prepare elementary school teachers who will have the knowledge and skills to create a productive learning environment in the classroom that reflects an understanding of New York State Learning Standards. ECP students will be trained to monitor and assess student learning, and implement differentiated instructional strategies to meet the needs of learners from diverse backgrounds and those with special needs.                            

All persons are capable of developing their intellectual potential to higher levels. Our mission is to nurture this development in our students and provide them with the means and encouragement to do the same with their students. We accomplish this through fostering interaction with strong theoretical knowledge, and then facilitating experiential development through students putting this knowledge into practice in authentic classroom situations. Interwoven into students’ learning and practice experiences is a dedication to multiculturalism, diversity, and global awareness. To facilitate these goals, we foster technological literacy in our students towards the purpose of them empowering their own students with these skills.

Goals For Undergraduate Dual Education Concentration Program

GOAL #1       Students will understand and implement the New York State Learning Standards

Objectives:


The student will be able to:

1. Demonstrate use of mathematical analysis, and scientific inquiry, as 

      appropriate, to pose questions, seek answers, and develop solutions.

2. Utilize the Learning Standards to help learners listen, speak, read, and write,         

      for information and understanding.

3. Assist learners to use a variety of intellectual skills to demonstrate their 

      understanding of major ideas, eras, themes, and developments in history.

4.   Demonstrate cross-cultural skills and understandings.

5. Utilize informational resources, print, electronic, and human, beyond the

classroom to benefit learners. 

6. Pass the academic content examinations, the NYSTCE’s, which are required 

for licensure. 

GOAL # 2       Students will understand how to integrate and apply knowledge for instruction.

Objectives:

 The student will be able to:
1. Demonstrate the ability to use a variety of instructional approaches to teach 

subject content to learners, including those from diverse backgrounds, and those with special needs.

2. Demonstrate how learners’ developmental characteristics, interests, learning styles, and community are integral aspects for effective learning experiences that are meaningful for learners. 

GOAL #3     Students will understand how to develop critical thinking, problem solving, and

                      inquiry skills in learners.

Objectives:


The student will be able to:

1. Demonstrate the use of a variety of teaching strategies that encourage learners’development of critical thinking, problem solving, and other performance skills.

                         2.   Provide a plausible rationale to support his/her choice of instructional 

                               materials and strategies, based on NYS Learning Standards and student

                               outcomes, that will facilitate higher order thinking for all learners.

              3.   Demonstrate an understanding of cognitive processes associated with various              

        kinds of learning.

                           4.   Demonstrate how cognitive processes can be developed in learners to 

                                 strengthen their ability to interpret and evaluate information and solve

                                 problems through the use of such modalities as inquiry skills and the

                                 scientific method.

GOAL #4          Students will understand how to use technology to improve classroom

                          instruction for all learners.

Objectives:     


The student will be able to:

1. Demonstrate competencies in using and adapting technology tools to facilitate

academic learning.

2. Design developmentally appropriate learning opportunities that apply 

                              technology-enhanced instructional strategies to support the diverse needs 

      of learners.   

3. Demonstrate the use of technology resources to facilitate higher order and

complex thinking skills, including  informed decision making, self-directed learning, knowledge construction, and creativity.

4. Locate, evaluate, and collect information from a variety of technology 

sources and use technology tools to process the data and report results. 

GOAL #5       Students will understand individual and group motivation and behavior and

                       create a learning environment that encourages positive social interaction,

                       active engagement in learning, and self-motivation.
Objectives:

           The student will be able to:

1. Use motivational theories and behavior management strategies and 

techniques in a classroom setting.

2. Manage time, space, transitions, and activities in a classroom effectively.

3. Engage learners in decision making.

4. Employ a variety of formal and informal assessment techniques to enhance

and monitor learners’ progress and performance and to modify instructional

approaches in order to maximize learner interest and enhance classroom

management.

COURSE/DEPARTMENTAL OBJECTIVES

1. Student teachers will demonstrate successful delivery of lessons appropriate to the class level.

2. Student teachers will understand and use the New York State standards for content-based instruction where appropriate.

3. Student teachers will develop sensitivity to the physical, emotional and intellectual needs of individual students within the framework of various classroom activities.

4. Student teachers will demonstrate the ability to differentiate instruction based on assessment of varying abilities and needs in the classroom.

5. Student teachers will observe various activities and document them in a professional fashion.

6. Student teachers will experience the skills necessary to conduct a successful classroom.

7. Student teachers will demonstrate a capacity to work with other professionals in the school, including the cooperating teachers.

8. Student teachers will gain a greater understanding of how to partner with parents of young children to support their learning.

INSTRUCTOR OBJECTIVES

1. To further pre-professional career interests of students in the field of early childhood education.

2. To foster respect for and appreciation of cultural diversity.

The following represents the New York State Standards that are relevant to the course.  While the relationship between the course objectives and standards is not explicit (with the exception of Course Objective #2), the standards serve as a central element of the course’s content and are offered here as reference for both students and faculty.  

Standard 1—Language for Information and Understanding

Elementary

Listening and Reading

1. Listening and reading to acquire information and understanding involves collecting data, facts, and ideas; discovering relationships, concepts, and generalizations; and using knowledge from oral, written, and electronic sources.

Speaking and Writing

2. Speaking and writing to acquire and transmit information requires asking probing and clarifying questions, interpreting information in one’s own words, applying information from one context to another, and presenting the information and interpretation clearly, concisely, and comprehensibly.

Intermediate

Listening and Reading

1. Listening and reading to acquire information and understanding involves collecting data, facts, and ideas; discovering relationships, concepts, and generalizations; and using knowledge from oral, written, and electronic sources.

Speaking and Writing

2. Speaking and writing to acquire and transmit information requires asking probing and clarifying questions, interpreting information in one’s own words, applying information from one context to another, and presenting the information and interpretation clearly, concisely, and comprehensibly.

Standard 2—Language for Literary Response and Expression

Elementary

Listening and Reading

1. Listening and reading for literary response involves comprehending, interpreting, and critiquing imaginative texts in every medium, drawing on personal experiences and knowledge to understand the text, and recognizing the social, historical and cultural features of the text.

Speaking and Writing

2. Speaking and writing for literary response involves presenting interpretations, analyses, and reactions to the content and language of a text. Speaking and writing for literary expression involves producing imaginative texts that use language and text structures that are inventive and often multilayered.

Intermediate

Listening and Reading

1. Listening and reading for literary response involves comprehending, interpreting, and critiquing imaginative texts in every medium, drawing on personal experiences and knowledge to understand the text, and recognizing the social, historical and cultural features of the text.

Speaking and Writing

2. Speaking and writing for literary response involves presenting interpretations, analyses, and reactions to the content and language of a text. Speaking and writing for literary expression involves producing imaginative texts that use language and text structures that are inventive and often multilayered.

Standard 3—Language for Critical Analysis and Evaluation

Elementary

Listening and Reading

1. Listening and reading to analyze and evaluate experiences, ideas, information, and issues requires using evaluative criteria from a variety of perspectives and recognizing the difference in evaluations based on different sets of criteria.

Speaking and Writing

2. Speaking and writing for critical analysis and evaluation requires presenting opinions and judgments on experiences, ideas, information, and issues clearly, logically, and persuasively with reference to specific criteria on which the opinion or judgment is based.

Intermediate

Listening and Reading

1. Listening and reading to analyze and evaluate experiences, ideas, information, and issues requires using evaluative criteria from a variety of perspectives and recognizing the difference in evaluations based on different sets of criteria.

Speaking and Writing

2. Speaking and writing for critical analysis and evaluation requires presenting opinions and

judgments on experiences, ideas, information, and issues clearly, logically, and persuasively with reference to specific criteria on which the opinion or judgment is based.

Standard 4—Language For Social Interaction
Elementary

Listening and Speaking

1. Oral communication in formal and informal settings requires the ability to talk with people of different ages, genders, and cultures, to adapt presentations to different audiences, and to reflect on how talk varies in different situations.

Reading and Writing

2. Written communication for social interaction requires using written messages to establish,

maintain, and enhance personal relationships with others.

Intermediate

Listening and Speaking 

1. Oral communication in formal and informal settings requires the ability to talk with people of different ages, genders, and cultures, to adapt presentations to different audiences, and to reflect on how talk varies in different situations.

Reading and Writing
2. Written communication for social interaction requires using written messages to establish, maintain, and enhance personal relationships with others.

Standard 1—Analysis, Inquiry, and Design

Elementary

Mathematical Analysis

1. Abstraction and symbolic representation are used to communicate mathematically.

2. Deductive and inductive reasoning are used to reach mathematical conclusions.

3. Critical thinking skills are used in the solution of mathematical problems.

Scientific Inquiry

1. The central purpose of scientific inquiry is to develop explanations of natural phenomena in a continuing, creative process.

2. Beyond the use of reasoning and consensus, scientific inquiry involves the testing of proposed explanations involving the use of conventional techniques and procedures and usually requiring considerable ingenuity.

3. The observations made while testing proposed explanations, when analyzed using conventional and invented methods, provide new insights into phenomena.

Engineering Design

1. Engineering design is an iterative process involving modeling and optimization finding the best solution within given constraints which is used to develop technological solutions to problems within given constraints. Students engage in the following steps in a design process:

Intermediate

Mathematical Analysis

1. Abstraction and symbolic representation are used to communicate mathematically.

2. Deductive and inductive reasoning are used to reach mathematical conclusions.

3. Critical thinking skills are used in the solution of mathematical problems.

Scientific Inquiry

1. The central purpose of scientific inquiry is to develop explanations of natural phenomena in a continuing, creative process.

2. Beyond the use of reasoning and consensus, scientific inquiry involves the testing of proposed explanations involving the use of conventional techniques and procedures and usually requiring considerable ingenuity.

3. The observations made while testing proposed explanations, when analyzed using conventional and invented methods, provide new insights into phenomena.

Engineering Design

1. Engineering design is an iterative process involving modeling and optimization finding the best solution within given constraints which is used to develop technological solutions to problems within given constraints. 

Standard 2—Information Systems
Elementary

1. Information technology is used to retrieve, process, and communicate information and as a tool to enhance learning.

2. Knowledge of the impacts and limitations of information systems is essential to its effective and ethical use.

3. Information technology can have positive and negative impacts on society, depending upon how it is used.

Intermediate

1. Information technology is used to retrieve, process, and communicate information and as a tool to enhance learning.

2. Knowledge of the impacts and limitations of information systems is essential to its effective and ethical use.

3. Information technology can have positive and negative impacts on society, depending upon how it is used.

Standard 3--Mathematics

Students will understand the concepts of and become proficient with the skills of mathematics; communicate and reason mathematically; become problem solvers by using appropriate tools and strategies; through the integrated study of number sense and operations, algebra, geometry, measurement, and statistics and probability.

Standard 4--Science

Students will understand and apply scientific concepts, principles, and theories pertaining to the physical setting and living environment and recognize the historical development of ideas in science.

Standard 5--Technology

Students will apply technological knowledge and skills to design, construct, use, and evaluate products and systems to satisfy human and environmental needs.

Standard 6—Interconnectedness

Through systems thinking, people can recognize the commonalities that exist among all systems and how parts of a system interrelate and combine to perform specific functions.

Standard 7—Interdisciplinary Problem Solving

The knowledge and skills of mathematics, science, and technology are used together to make informed decisions and solve problems, especially those relating to issues of science/technology/society, consumer decision-making, design, and inquiry into phenomena.

Social Studies Standard 1—History Of The United States And New York
Elementary
1. The study of New York State and United States history requires an analysis of the development of American culture, its diversity and multicultural context, and the ways people are unified by many values, practices, and traditions.

2. Important ideas, social and cultural values, beliefs, and traditions from New York State and United States history illustrate the connections and interactions of people and events across time and from a variety of perspectives.

3. Study about the major social, political, economic, cultural, and religious developments in New York State and United States history involves learning about the important roles and contributions of individuals and groups.

4. The skills of historical analysis include the ability to: explain the significance of historical evidence; weigh the importance, reliability, and validity of evidence; understand the concept of multiple causation; understand the importance of changing and competing interpretations of different historical developments.

Intermediate

1. The study of New York State and United States history requires an analysis of the development of American culture, its diversity and multicultural context, and the ways people are unified by many values, practices, and traditions.

2. Important ideas, social and cultural values, beliefs, and traditions from New York State and United States history illustrate the connections and interactions of people and events across time and from a variety of perspectives.

3. Study about the major social, political, economic, cultural, and religious developments in New York State and United States history involves learning about the important roles and contributions of individuals and groups.

4. The skills of historical analysis include the ability to: explain the significance of historical evidence; weigh the importance, reliability, and validity of evidence; understand the concept of multiple causation; understand the importance of changing and competing interpretations of different historical developments.

Standard 2—World History
Elementary

1. The study of world history requires an understanding of world cultures and civilizations,

including an analysis of important ideas, social and cultural values, beliefs, and traditions. This study also examines the human condition and the connections and interactions of people across time and space and the ways different people view the same event or issue from a variety of perspectives.

2. Establishing timeframes, exploring different periodizations, examining themes across time and within cultures, and focusing on important turning points in world history help organize the study of world cultures and civilizations.

3. Study of the major social, political, cultural, and religious developments in world history involves learning about the important roles and contributions of individuals and groups.

4. The skills of historical analysis include the ability to investigate differing and competing interpretations of the theories of history, hypothesize about why interpretations change over time, explain the importance of historical evidence, and understand the concepts of change and continuity over time.

Intermediate

1. The study of world history requires an understanding of world cultures and civilizations,

including an analysis of important ideas, social and cultural values, beliefs, and traditions. This study also examines the human condition and the connections and interactions of people across time and space and the ways different people view the same event or issue from a variety of perspectives.

2. Establishing timeframes, exploring different periodizations, examining themes across time and within cultures, and focusing on important turning points in world history help organize the study of world cultures and civilizations.

3. Study of the major social, political, cultural, and religious developments in world history involves learning about the important roles and contributions of individuals and groups.

4. The skills of historical analysis include the ability to investigate differing and competing interpretations of the theories of history, hypothesize about why interpretations change over time, explain the importance of historical evidence, and understand the concepts of change and continuity over time.

Standard 3—Geography

Elementary

1. Geography can be divided into six essential elements which can be used to analyze important

historic, geographic, economic, and environmental questions and issues. These six elements include: the world in spatial terms, places and regions, physical settings (including natural resources), human systems, environment and society, and the use of geography. (Adapted from The National Geography Standards, 1994: Geography for Life)

2. Geography requires the development and application of the skills of asking and answering

geographic questions; analyzing theories of geography; and acquiring, organizing, and analyzing geographic information. (Adapted from: The National Geography Standards, 1994: Geography for Life)

Intermediate

1. Geography can be divided into six essential elements which can be used to analyze important historic, geographic, economic, and environmental questions and issues. These six elements include: the world in spatial terms, places and regions, physical settings (including natural resources), human systems, environmen and society, and the use of geography. (Adapted from The National Geography Standards, 1994: Geography for Life)

2. Geography requires the development and application of the skills of asking and answering

geographic questions; analyzing theories of geography; and acquiring, organizing, and analyzing geographic information. (Adapted from The National Geography Standards, 1994: Geography for Life)

Standard 4—Economics
Elementary

1. The study of economics requires an understanding of major economic concepts and systems, the principles of economic decision making, and the interdependence of economies and economic systems throughout the world.

.

2. Economics requires the development and application of the skills needed to make informed and well-reasoned economic decisions in daily and national life.

Intermediate

1. The study of economics requires an understanding of major economic concepts and systems, the principles of economic decision making, and the interdependence of economies and economic systems throughout the world.

2. Economics requires the development and application of the skills needed to make informed and well-reasoned economic decisions in daily and national life.

Standard 5—Civics, Citizenship, and Government

Elementary

1. The study of civics, citizenship, and government involves learning about political systems; the purposes of government and civic life; and the differing assumptions held by people across time and place regarding power, authority, governance, and law. (Adapted from The National Standards for Civics and Government, 1994)

2. The state and federal governments established by the Constitutions of the United States and the State of New York embody basic civic values (such as justice, honesty, self-discipline, due process, equality, majority rule with respect for minority rights, and respect for self, others, and property), principles, and practices and establish a system of shared and limited government. (Adapted from The National Standards for Civics and Government, 1994)

3. Central to civics and citizenship is an understanding of the roles of the citizen within

American constitutional democracy and the scope of a citizen’s rights and responsibilities.

4. The study of civics and citizenship requires the ability to probe ideas and assumptions, ask and answer analytical questions, take a skeptical attitude toward questionable arguments, evaluate evidence, formulate rational conclusions, and develop and refine participatory skills.

Intermediate

1. The study of civics, citizenship, and government involves learning about political systems; the purposes of government and civic life; and the differing assumptions held by people across time and place regarding power, authority, governance, and law. (Adapted from The National Standards for Civics and Government, 1994)

2. The state and federal governments established by the Constitutions of the United States and the State of New York embody basic civic values (such as justice, honesty, self-discipline, due process, equality, majority rule with respect for minority rights, and respect for self, others, and property), principles, and practices and establish a system of shared and limited government. (Adapted from The National Standards for Civics and Government, 1994)

3. Central to civics and citizenship is an understanding of the roles of the citizen within

American constitutional democracy and the scope of a citizen’s rights and responsibilities.

4. The study of civics and citizenship requires the ability to probe ideas and assumptions, ask and answer analytical questions, take a skeptical attitude toward questionable arguments, evaluate evidence, formulate rational conclusions, and develop and refine participatory skills.

Standard 1—Creating, Performing, and Participating in the Arts

Elementary
Dance

1. Students will perform set dance forms in formal and informal contexts and will improvise, create, and perform dances based on their own movement ideas. They will demonstrate an understanding of choreographic principles, processes, and structures and of the roles of various participants in dance productions.

Music

1. Students will compose original music and perform music written by others. They will understand and use the basic elements of music in their performances and compositions. Students will engage in individual and group musical and music-related tasks, and will describe the various roles and means of creating, performing, recording, and producing music.

Theatre

1. Students will create and perform theatre pieces as well as improvisational drama. They will understand and use the basic elements of theatre in their characterizations, improvisations, and play writing. Students will engage in individual and group theatrical and theatre-related tasks, and will describe the various roles and means of creating, performing, and producing theatre.

Visual Arts

1. Students will make works of art that explore different kinds of subject matter, topics, themes, and metaphors. Students will understand and use sensory elements, organizational principles, and expressive images to communicate their own ideas in works of art. Students will use a variety of art materials, processes, mediums, and techniques, and use appropriate technologies for creating and exhibiting visual art works.

Intermediate

Dance

1. Students will perform set dance forms in formal and informal contexts and will improvise, create, and perform dances based on their own movement ideas. They will demonstrate an understanding of choreographic principles, processes, and structures and of the roles of various participants in dance productions.

Music

1. Students will compose original music and perform music written by others. They will understand and use the basic elements of music in their performances and compositions. Students will engage in individual and group musical and music-related tasks, and will describe the various roles and means of creating, performing, recording, and producing music.

Theatre

1. Students will create and perform theatre pieces as well as improvisational drama. They will understand and use the basic elements of theatre in their characterizations, improvisations, and play writing. Students will engage in individual and group theatrical and theatre-related tasks, and will describe the various roles and means of creating, performing, and producing theatre.

Visual Arts

1. Students will make works of art that explore different kinds of subject matter, topics, themes, and metaphors. Students will understand and use sensory elements, organizational principles, and expressive images to communicate their own ideas in works of art. Students will use a variety of

art materials, processes, mediums, and techniques, and use appropriate technologies for creating and exhibiting visual art works.

Standard 2—Knowing and Using Arts Materials and Resources
Elementary
Dance

2. Students will know how to access dance and dance-related material from libraries, resource centers, museums, studios, and performance spaces. Students will know various career possibilities in dance and recreational opportunities to dance. Students will attend dance events and participate as appropriate within each setting.

Music

2. Students will use traditional instruments, electronic instruments, and a variety of nontraditional sound sources to create and perform music. They will use various resources to expand their knowledge of listening experiences, performance opportunities, and/or information about music. Students will identify opportunities to contribute to their communities’ music institutions, including those embedded in other institutions (church choirs, industrial music

ensembles, etc.). Students will know the vocations and avocations available to them in music.

Theatre

2. Students will know the basic tools, media, and techniques involved in theatrical production. Students will locate and use school, community, and professional resources for theatre experiences.  Students will understand the job opportunities available in all aspects of theatre.

Visual Arts

2. Students will know and use a variety of visual arts materials, techniques, and processes. Students will know about resources and opportunities for participation in visual arts in the community (exhibitions, libraries, museums, galleries) and use appropriate materials (art reproductions, slides, print materials, electronic media). Students will be aware of vocational options available in the visual arts.

Intermediate

Dance

2. Students will know how to access dance and dance-related material from libraries, resource centers, museums, studios, and performance spaces. Students will know various career possibilities in dance and recreational opportunities to dance. Students will attend dance events and participate as appropriate within each setting.

Music

2. Students will use traditional instruments, electronic instruments, and a variety of nontraditional sound sources to create and perform music. They will use various resources to expand their knowledge of listening experiences, performance opportunities, and/or information about music. Students will identify opportunities to contribute to their communities’ music institutions, including those embedded in other institutions (church choirs, industrial music

ensembles, etc.). Students will know the vocations and avocations available to them in music.

Theatre

2. Students will know the basic tools, media, and techniques involved in theatrical production. Students will locate and use school, community, and professional resources for theatre experiences. Students will understand the job opportunities available in all aspects of theatre.

Visual Arts

2. Students will know and use a variety of visual arts materials, techniques, and processes. Students will know about resources and opportunities for participation in visual arts in the community (exhibitions, libraries, museums, galleries) and use appropriate materials (art reproductions, slides, print materials, electronic media). Students will be aware of vocational options available in the visual arts.

Standard 3—Responding To And Analyzing Works Of Art
Elementary

Dance

3. Students will express through written and oral language their understanding, interpretation, and evaluation of dances they see, do, and read about. Students will acquire the critical vocabulary to talk and write about a variety of dance forms.

Music

3. Students will demonstrate the capacity to listen to and comment on music. They will relate their critical assertions about music to its aesthetic, structural,= acoustic, and psychological qualities. Students will use concepts based on the structure of music’s content and context to relate music to other broad areas of knowledge. They will use concepts from other disciplines to enhance their understanding of music.

Theatre

3. Students will reflect on, interpret, and evaluate plays and theatrical performances, both live and recorded, using the language of dramatic criticism. Students will analyze the meaning and role of theatre in society. Students will identify ways in which drama/theatre connects to film and video, other arts, and other disciplines.

Visual Arts

3. Students will reflect on, interpret, and evaluate works of art, using the language of art criticism. Students will analyze the visual characteristics of the natural and built environment and explain the social, cultural, psychological, and environmental dimensions of the visual arts. Students will compare the ways in which a variety of ideas, themes, and concepts are expressed through the visual arts with the ways they are expressed in other disciplines.

Intermediate

Dance

3. Students will express through written and oral language their understanding, interpretation, and evaluation of dances they see, do, and read about. Students will acquire the critical vocabulary to talk and write about a variety of dance forms.

Music

3. Students will demonstrate the capacity to listen to and comment on music. They will relate their critical assertions about music to its aesthetic, structural, acoustic, and psychological qualities. Students will use concepts based on the structure of music’s content and context to relate music to other broad areas of knowledge. They will use concepts from other disciplines to enhance their understanding of music.

Theatre

3. Students will reflect on, interpret, and evaluate plays and theatrical performances, both live and recorded, using the language of dramatic criticism. Students will analyze the meaning and role of theatre in society. Students will identify ways in which drama/theatre connects to film and video, other arts, and other disciplines.

Visual Arts

3. Students will reflect on, interpret, and evaluate works of art, using the language of art criticism. Students will analyze the visual characteristics of the natural and built environment and explain the social, cultural, psychological, and environmental dimensions of the visual arts. Students will compare the ways in which a variety of ideas, themes, and concepts are expressed through the visual arts with the ways they are expressed in other disciplines.

Standard 4—Understanding The Cultural Dimensions And Contributions Of The Arts
Elementary

Dance 

4. Students will know dances from many cultures and times and recognize their relationship to various cultural, social, and historic contexts. Students will recognize that dance is performed in many different cultural settings and serves many functions in diverse societies.

Music

4. Students will develop a performing and listening repertoire of music of various genres, styles, and cultures that represent the peoples of the world and their manifestations in the United States. Students will recognize the cultural features of a variety of musical compositions and performances and understand the functions of music within the culture.

Theatre

4. Students will gain knowledge about past and present cultures as expressed through theatre. They will interpret how theatre reflects the beliefs, issues, and events of societies past and present.

Visual Arts

4. Students will explore art and artifacts from various historical periods and world cultures to discover the roles that art plays in the lives of people of a given time and place and to understand how the time and place influence the visual characteristics of the art work. Students will explore art to understand the social, cultural, and environmental dimensions of human society.

Intermediate

Dance

4. Students will know dances from many cultures and times and recognize their relationship to various cultural, social, and historic contexts. Students will recognize that dance is performed in many different cultural settings and serves many functions in diverse societies.

Music

4. Students will develop a performing and listening repertoire of music of various genres, styles, and cultures that represent the peoples of the world and their manifestations in the United States. Students will recognize the cultural features of a variety of musical compositions and performances and understand the functions of music within the culture.

Theatre

4. Students will gain knowledge about past and present cultures as expressed through theatre. They will interpret how theatre reflects the beliefs, issues, and events of societies past and present.

Visual Arts

4. Students will explore art and artifacts from various historical periods and world cultures to discover the roles that art plays in the lives of people of a given time and place and to understand how the time and place influence the visual characteristics of the art work. Students will explore art to understand the social, cultural, and environmental dimensions of human society.

Standard 1—Personal Health and Fitness

Elementary

Health Education

1. Students will understand human growth and development and recognize the relationship between behaviors and healthy development. They will understand ways to promote health and prevent disease and will demonstrate and practice positive health behaviors.

Physical Education

1. Students will perform basic motor and manipulative skills. They will attain competency in a variety of physical activities and proficiency in a few select complex motor and sports activities. Students will design personal fitness programs to improve cardiorespiratory endurance, flexibility, muscular strength, endurance, and body composition.

Family and Consumer Sciences

1. Students will use an understanding of the elements of good nutrition to plan appropriate diets for themselves and others. They will know and use the appropriate tools and technologies for safe and healthy food preparation.

Intermediate

Health Education 

1. Students will understand human growth and development and recognize the relationship between behaviors and healthy development. They will understand ways to promote health and prevent disease and will demonstrate and practice positive health behaviors.

Physical Education

1. Students will perform basic motor and manipulative skills. They will attain competency in a variety of physical activities and proficiency in a few select complex motor and sports activities. 

Family and Consumer Sciences

Standard 1

1. Students will use an understanding of the elements of good nutrition to plan appropriate diets for themselves and others. They will know and use the appropriate tools and technologies for safe and healthy food preparation.

Standard 2—A Safe And Healthy Environment
Elementary

Health Education

1. Students will demonstrate personally and socially responsible behaviors. They will care for and respect themselves and others. They will recognize threats to the environment and offer appropriate strategies to minimize them.

Physical Education

1. Students will demonstrate responsible personal and social behavior while engaged in physical activity. They will understand that physical activity provides the opportunity for enjoyment, challenge, selfexpression, and communication. Students will be able to identify safety hazards and react effectively to ensure a safe and positive experience for all participants.

Family and Consumer Sciences

1. Students will know the basic principles of home and community safety. They can demonstrate the skills necessary to maintain their homes and workplaces in a safe and comfortable condition. They can provide a safe and nurturing environment for themselves and others.

Intermediate

Health Education 

1. Students will demonstrate personally and socially responsible behaviors. They will care for and respect themselves and others. They will recognize threats to the environment and offer appropriate strategies to minimize them.

Physical Education

1. Students will demonstrate responsible personal and social behavior while engaged in physical activity. They will understand that physical activity provides the opportunity for enjoyment, challenge, self-expression, and communication. Students will be able to identify safety hazards and react effectively to ensure a safe and positive experience for all participants.

Family and Consumer Sciences

1. Students will know the basic principles of home and community safety. They can demonstrate the skills necessary to maintain their homes and workplaces in a safe and comfortable condition. They can provide a safe and nurturing environment for themselves and others.

The following standards from the Council for Exceptional Children are linked to the Course and Instructor Objectives listed at the beginning of the syllabus.

Council for Exceptional Children

November 2002

Standard 1: Foundations 

Special educators understand the field as an evolving and changing discipline based on philosophies, evidence-based principles and theories, relevant laws and policies, diverse and historical points of view, and human issues that have historically influenced and continue to influence the field of special education and the education and treatment of individuals with exceptional needs both in school and society. Special educators understand how these influence professional practice, including assessment, instructional planning, implementation, and program evaluation. Special educators understand how issues of human diversity can impact families, cultures, and schools, and how these complex human issues       can interact with issues in the delivery of special education services.  They understand the relationships of organizations of special education to the organizations and functions of schools, school systems, and other agencies. Special educators use this knowledge as a ground upon which to construct their own personal understandings and philosophies of special education.  COURSE OBJECTIVE-#1, 6
Standard 2: Development and Characteristics of Learners 

Special educators know and demonstrate respect for their students first as unique human beings. Special educators understand the similarities and differences in human development and the characteristics between and among individuals with and without exceptional learning needs (ELN).  Moreover, special educators understand how exceptional conditions can interact with the domains of human development and they use this knowledge to respond to the varying       abilities and behaviors of individual’s with ELN. Special educators understand how the experiences of individuals with ELN can impact families, as well as the individual’s ability to learn, interact socially, and live as fulfilled contributing members of the community.  COURSE OBJECTIVE-#3, 4

Standard 3: Individual Learning Differences 

Special educators understand the effects that an  exceptional condition can have on an individual’s learning in school and throughout life. Special educators       understand that the beliefs, traditions, and values across and within cultures can affect relationships among and between students, their families, and the school community. Moreover, special educators are active and resourceful in seeking to understand how primary language, culture, and familial backgrounds interact with the individual’s exceptional condition to impact the individual’s academic and social abilities, attitudes, values, interests, and career options. The understanding of  these learning differences and their possible interactions provide the foundation upon which special educators individualize instruction to       provide meaningful and challenging learning for individuals with ELN.  COURSE OBJECTIVE-#3, 4/INSTRUCTOR OBJECTIVE-#2

Standard 4: Instructional Strategies 

Special educators possess a repertoire of evidence-based instructional strategies to individualize instruction for individuals with ELN. Special educators select, adapt, and use these instructional strategies to promote challenging learning results in general and special curricula and to appropriately modify learning environments for individuals with ELN. They enhance the learning of critical thinking, problem solving, and performance skills of individuals with ELN, and increase their self-awareness, self-management, self-control, self-reliance, and self-esteem. Moreover, special educators emphasize the development, maintenance, and generalization of knowledge and skills across environments, settings, and the lifespan.  COURSE OBJECTIVE- #1, 2, 4, 6

Standard 5: Learning Environments and Social Interactions 

Special educators actively create learning environments for individuals with ELN that foster cultural understanding, safety and emotional well being, positive social interactions, and active engagement of individuals with ELN. In addition, special educators foster environments in which diversity is valued and individuals are taught to live harmoniously and productively in a culturally diverse world. Special       educators shape environments to encourage the independence, self-motivation, self-direction, personal empowerment, and self-advocacy of individuals with ELN. Special educators help their general education colleagues integrate individuals with ELN in regular environments and engage them in meaningful learning activities and interactions. Special educators use direct motivational and instructional interventions with individuals with ELN to teach them to respond effectively to current expectations. When necessary, special educators can safely intervene with individuals with ELN in crisis. Special educators coordinate all these efforts and provide guidance and direction to paraeducators and others,   such as classroom volunteers and tutors.  COURSE OBJECTIVE-#1, 3-6

Standard 6: Language 

Special educators understand typical and atypical language development and the ways in which exceptional conditions can interact with an individual’s experience with and use of language. Special educators use individualized strategies to enhance language development and teach communication skills to individuals with ELN. Special educators are familiar with augmentative, alternative, and assistive technologies to support and enhance communication of individuals with exceptional needs.  Special educators match their communication methods to an individual’s language proficiency and cultural and linguistic differences. Special       educators provide effective language models, and they use communication       strategies and resources to facilitate understanding of subject matter for       individuals with ELN whose primary language is not English. COURSE OBJECTIVE-#3

Standard 7: Instructional Planning 

Individualized decision-making and instruction is at the center of special education practice. Special educators develop long-range individualized instructional plans anchored in both general and special curricula. In addition, special educators systematically translate these individualized plans into carefully selected shorter-range goals and objectives taking into consideration an individual’s abilities and needs, the learning environment, and a myriad of cultural and linguistic factors. Individualized instructional plans emphasize explicit modeling and efficient guided practice to assure acquisition and fluency through       maintenance and generalization. Understanding of these factors as well as       the implications of an individual’s exceptional condition, guides the special educator’s selection, adaptation, and creation of materials, and the use of powerful instructional variables. Instructional plans are modified based on ongoing analysis of the individual’s learning progress. Moreover, special educators facilitate this instructional planning in a collaborative context including the individuals with exceptionalities, families, professional colleagues, and personnel from other agencies as appropriate. Special educators also develop a variety of individualized transition plans, such as transitions from preschool to       elementary school and from secondary settings to a variety of postsecondary work and learning contexts. Special educators are comfortable using appropriate technologies to support instructional planning and individualized instruction. COURSE OBJECTIVE- #1, 3, 4, 6

Standard 8: Assessment 

Assessment is integral to the decision-making and teaching of special educators and special educators use multiple types of assessment information for a variety of educational decisions. Special educators use the results of assessments to help identify exceptional learning needs and to develop and implement individualized instructional programs, as well as to adjust instruction in response to ongoing learning progress. Special educators understand the legal policies and ethical principles of measurement and assessment related to referral, eligibility, program planning, instruction, and placement for individuals with ELN,      including those from culturally and linguistically diverse backgrounds.  Special educators understand measurement theory and practices for addressing issues of validity, reliability, norms, bias, and interpretation of assessment results. In addition, special educators understand the appropriate use and limitations of various types of assessments. Special educators collaborate with families and other colleagues to assure non-biased, meaningful assessments and       decision-making. Special educators conduct formal and informal assessments       of behavior, learning, achievement, and environments to design learning       experiences that support the growth and development of individuals with       ELN. Special educators use assessment information to identify supports and       adaptations required for individuals with ELN to access the general       curriculum and to participate in school, system, and statewide assessment       programs. Special educators regularly monitor the progress of individuals       with ELN in general and special curricula. Special educators use appropriate technologies to support their assessments. COURSE OBJECTIVE-#4,  5

Standard 9: Professional and Ethical Practice 

Special educators are guided by the profession’s ethical and professional practice standards. Special educators practice in multiple roles and complex situations across wide age and developmental ranges. Their practice requires ongoing attention to legal matters along with serious professional and ethical considerations. Special educators engage in professional activities and participate in learning communities that benefit individuals with ELN, their families, colleagues, and their own professional growth. Special educators view themselves as lifelong learners and regularly reflect on and adjust their practice. Special educators are aware of how their own and others attitudes, behaviors, and ways of communicating can influence their practice. Special educators       understand that culture and language can interact with exceptionalities, and are sensitive to the many aspects of diversity of individuals with ELN and their families. Special educators actively plan and engage in activities that foster their professional growth and keep them current with evidence-based best practices. Special educators know their own limits of practice and practice within them. COURSE OBJECTIVE-#7/INSTRUCTOR OBJECTIVE-#1

Standard 10: Collaboration 

Special educators routinely and effectively collaborate with families, other educators, related service providers, and personnel from community agencies in culturally responsive ways. This collaboration assures that the needs of individuals with ELN are addressed throughout schooling. Moreover, special educators embrace their special role as advocate for individuals with ELN. Special educators promote and advocate the learning and well being of individuals with ELN across a wide range of settings and a range of different learning experiences. Special educators are viewed as specialists by a myriad of people who actively seek their collaboration to effectively include and teach individuals with ELN. Special educators are a resource to their colleagues in understanding the laws and policies relevant to Individuals with ELN. Special educators use collaboration to facilitate the successful transitions of individuals with ELN across settings and services. COURSE OBJECTIVE-#7, 8

The following standards for the National Association for the Education of Young Children are linked to the Course and Instructor Objectives listed at the beginning of the syllabus.

NAEYC Standards for Early Childhood Professional Preparation

2001

1.  Promoting child development and learning 

Candidates use their understanding of young children’s characteristics and needs, and of multiple interacting influences on children’s development and learning, to create environments that are healthy, respectful, supportive, and challenging for all children. COURSE OBJECTIVE-#3, 4

2.  Building family and community relationships 

Candidates know about, understand, and value the importance and complex  characteristics of children’s families and communities.  They use this understanding to create respectful, reciprocal relationships that support and empower families, and to involve all families in their children’s development and learning  COURSE OBJECTIVE-#8
3.  Observing, documenting, and assessing to support young children and families 

Candidates know about and understand the goals, benefits, and uses of assessment. They know about  and  use  systematic  observations, documentation,  and  other  effective assessment  strategies  in  a  responsible  way, in  partnership  with  families  and  other professionals, to positively influence children’s development and learning. COURSE OBJECTIVE-#4, 5
4. Teaching and Learning 

Candidates integrate their understanding of and relationships with children and families; their understanding of developmentally effective approaches to teaching and learning; and their knowledge of academic disciplines, to design, implement, and evaluate experiences that promote positive development and learning for all young children. 


4a.  Connecting with children and families 


Candidates know, understand, and use positive relationships and

supportive interactions as the foundation for their work with young children. COURSE OBJECTIVE-#8


4b. Using developmentally effective approaches 



Candidates know, understand, and use a wide array of effective



approaches, strategies, and tools to support young children’s



development and learning. COURSE OBJECTIVE-#3, 4


4c.  Understanding content knowledge in early education 



Candidates understand the importance of each content area in young



children’s learning. They know the essential concepts, inquiry tools,



and structure of content areas including academic subjects and can



identify resources to deepen their understanding. COURSE OBJECTIVE-#1, 2, 6


4d.  Building meaningful curriculum 


Candidates use their own knowledge and other resources to design,


implement, and evaluate meaningful, challenging curriculum that

promotes comprehensive developmental and learning outcomes for all young children.  COURSE OBJECTIVE #1-8

5.  Becoming a professional 

Candidates identify and conduct themselves as members of the early childhood 

profession.  They know and use ethical guidelines and other professional standards related to early childhood practice.  They are continuous, collaborative learners who demonstrate knowledge, reflective, and critical perspectives on their work, making informed decisions that integrate knowledge from a variety of sources.  They are informed advocates for sound educational practices and policies. INSTRUCTOR OBJECTIVE-#1
COURSE CONTENT

· Supervised student teaching. Includes observation of lessons taught by cooperating teacher, at least one observation by cooperating teacher while teaching and at least two observations by college supervisor.

Workshop One

· Explanation of syllabus. Teaching Standards.

Workshop Two

· Short answer test on collaborative learning and classroom discussions question, asking techniques. New teacher issues: isolation, last to receive materials, too much to prepare.

Workshop Three

· Problem solving in the classroom- What to do if…

Workshop Four

· Feedback from the classroom

· Sharing experiences 

· Analyzing teaching performance

Suggested Technology

The use of technology as a mode of teaching and learning is encouraged, particularly as a model for student teachers to use technology in their own instruction.

1) Blackboard for posting of assignments, announcements, discussion groups

2) Use of Power Point, where appropriate, both for teaching of content and presentations by students

3) Use of video, where appropriate, for representation of course material

4) Use of internet-based topics and discussions, where appropriate during class  time

This course, specifically, entails: 

· Videos of teaching performance

COURSE REQUIREMENTS

Present an up-to-date transcript if this course is taken after the first student teaching course.

Attendance at all workshops. The only excused absences are with doctor’s note or with approval of department chairman. Required additional written assignment must be completed in event of excused absence. One test on both, direct instruction (ch.8) and classroom management chapters (ch.5).

Accreditation form completed and submitted to Dr. Zelasko. Hours do not begin until 

Dr. Zelasko receives this form.

Needs Conference Form completed and signed by both student teacher and cooperating teacher.

Time Sheets

Observation form completed by cooperating teacher and signed by mentor and intern.

Observation #1 by college supervisor and lesson plans

Observation #2 by college supervisor and lesson plans

Brief lesson plans for at least 10 lessons signed by cooperating teacher.

2 letters of recommendation

Cooperating teacher rating sheet

COURSE GUIDELINES

A.
Observations 1 and 2                                                                  

60%

B.
Cooperating teacher observation                                                         
15%

C.
10 lesson plans                                            




10%

D.
Cooperating teacher rating sheet                                            


15%

METHOLOGY

This course involves teaching, observation, discussion, workshops, written assignments, record keeping and evaluation of behaviors that represent professional appropriateness. Videos will be used to demonstrate model lessons.
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